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A B S T R A C T   

 

Through semi-structured interviews with young people with learning disabilities (LD), this project addresses 

the complex nature of transitions to adulthood, and how this process can be aided by leisure activities and 

explored through personal areas of competence. The young people interviewed were active in an advocacy 

and volunteering group at Mencap, a UK-based learning disabilities charity. By participating in this group, 

the young people acquired skills that allowed them to access independence, autonomy and confidence. 

The interviews explored the development of these skills and the role Mencap played in their formation, as 

each of the young people discussed areas of competence improved upon by their engagement in the 

leisure activities accessed through Mencap’s services. The different leisure activities they most passionately 

discussed corresponded to fields of competence, success and growth, which benefited their transitions and 

guided their development as ‘emerging adults’ (Arnett, 2000).   
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C H A P T E R  1 :  I N T R O D U C T I O N  

1 . 1  R A T I O N A L E  A N D  C O N T E X T  

1.1.1 Rationale 

In recent decades transitions to adulthood have become increasingly individualised for young people in 

Western society due to changes in the youth labour market and the economy; in addition, those with 

learning disabilities (LD) represent a particularly vulnerable group whose transitions are often hindered 

when understood by mainstream cultural norms (Bynner, 2001; Cumella, 2008; Foley, Dyke, Girdler, Bourke 

and Leonard, 2012; Furlong, Cartmel, Biggart, Sweeting and West, 2003; Caton and Kagan, 2007; Walther, 

2006). However, these young people may shape their own understandings of adulthood with different 

benchmarks and goals, which may lead them to achieve a complete transition in their own terms. 

My research aims to address transitions of young people with LD, particularly in relation to their 

involvement in leisure activities. Previous research suggests that young people with LD struggle with 

experiences of poor transitions, social exclusion and depression (Cameron and Murphy, 2002; Daniels, 

2012; Hall, 2004, 2005, 2007, 2010a). However, there is evidence that involvement in leisure activities may 

help improve the well-being of young people with LD, but these studies and their findings are limited, as 

young people’s experiences are varied (Badia, Orgaz, Verdugo and Ullán, 2013; Brajsa-Zganec, Merkas and 

Sverko, 2011; Garcia-Villamisar and Dattilo, 2010; Nicholoson and Cooper, 2013). The leisure experiences of 

those with LD have not been related to their transitions to adulthood consistently throughout the 

literature; therefore, this project aims to understand the young people’s conceptualisations of themselves 

as adults through their discussions of their participation in different endeavours.  

 

1.1.2 Context 

Historically, transitions to adulthood have been a straightforward process with explicit benchmarks (e.g., 

marriage) that were readily attained by young people during their early-to-mid-twenties (Furlong, 

Woodman and Wyn, 2011; Settersen and Ray, 2010). However, ‘for contemporary young people, the 

concept of unproblematic transitions to stable environment biographies previously synonymous with 

adulthood are now elusive’ (Roberts, 2011, p. 21). With changes in the labour market, the popularity and 

attainability of higher education, and the recent economic downturn, the process of transitioning to 
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adulthood has become more drawn out and more individualised (Arnett, 2004; Bynner, 2001; Caton and 

Kagan, 2007; Cumella, 2008; Foley, et al., 2012; Furlong, et al., 2003; Foley, et al., 2011; Henderson, 

Holland, McGrellis, Sharpe, and Thomson, 2007; Settersen and Ray, 2010; Walther, 2006). This previously 

understood model of transition is no longer applicable, as the twenties are more commonly seen as a time 

of exploration and discovery, which Arnett (2000) has called ‘emerging adulthood.’ Emerging adults are 

typically between the ages of 18 and 25 years old, and they mark their path to adulthood by the qualities 

they possess rather than by the traditional milestones of the past (Arnett, 2000, 2004). These are qualities 

of character such as, ‘accepting responsibility of one’s self and making important decisions,’ where 

becoming self-sufficient is paramount. This time of emerging adulthood can function as preparation for 

attaining the milestones of adulthood (e.g., marriage) but is not concerned with achieving them. Moving 

away from the previous normative constructions of adulthood leads to understanding this time of 

transition as critical for the development of individualised perceptions of what it means to be an adult.  

For those with LD, transitioning to adulthood can be a fragmented and confusing time with little 

information due to a lack of access to services and, therefore, can be characterised by intense periods of 

social and emotional exclusion (Foley, et al., 2012). These experiences most readily parallel those non-

disabled, vulnerable youth who are deemed ‘at-risk’ by service agencies (Caton and Kagan, 2007). Social 

exclusion is closely tied to a person’s quality of life; therefore, Foley, et al. (2012) emphasise the 

importance of self-determination and engagement in day services (e.g., leisure activities) to promote more 

positive experiences of transition.  

While recent white papers emphasise the importance of integrating people with LD into the community 

(e.g., Department of Health, 2009), the services that they have access to often segregate those with LD 

from the rest of service users (Bates and Davis, 2004). As Abbott and McConkey (2006) argue, ‘taking part 

in activities, and using local facilities does not necessarily lead to meaningful social contact with others’ (p. 

276), particularly when they are accessing services separately from the non-disabled population. In 

addition, the activities available to people with LD are often lacking in variety or are restricted due to lack 

of staff (Foley, et al., 2012; Reynolds, 2002). However, when the opportunities are available, the emotional 

and psychological benefits of participation are promising, as participating in recreation, activities and 

hobbies is a key aspect of quality of life. Unfortunately, many young people with LD are lacking these 

experiences, which may be problematic because ‘limited participation in activities reduces opportunities 

for people with [learning] disabilities to realise they have control and choice over their lives’ (Foley, et al., 

2012, p. 1758). 
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This study aims to understand the role of leisure activities for young people with LD during their transition 

to adulthood, as most studies in the literature focus on the experiences of those with physical disabilities 

(Foley, et al., 2012). Through interviews with young people, I hope to garner their interpretations of the 

transition to adulthood: What do they think defines a child? An adult? What value do they ascribe to 

leisure?  

1 . 2  O V E R V I E W  O F  T H E  D I S S E R T A T I O N  

In the following chapter I outline the methodology and ethics of the project, and I address where and how 

the participants were recruited, how they were interviewed, and how the interviews were analysed. In 

addition, I outline the processes of ethical approval, access and recruitment and safeguarding. In Chapter 3, 

I discuss the theoretical framework of the project: what LD is and how it is understood in society, what the 

social effects of LD are, the transitions to adulthood framework and the importance of accessing leisure. In 

Chapter 4, I analyse the interviews in relation to the key themes of the literature and discuss how the 

young people navigate their transition through their explanations of their experiences of leisure activities. I 

conclude the dissertation in Chapter 5 with a discussion of the strengths and limitations of the project, as 

well as recommendations for future research and implications for the field of Childhood and Youth Studies. 
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C H A P T E R  2 :  M E T H O D O L O G Y  A N D  E T H I C S  

In this chapter, I outline the procedure for this project, and I discuss the participants and the nature and 

structure of the interviews. I also describe the ethical process and the challenges inherent to gaining access 

to a vulnerable population. The ethics application, the information sheet and the consent form for this 

project can be found in Appendix A. 

2 . 1  P A R T I C I P A N T S  

The participants were three young men: James (aged 21), Dale and Smithy (both aged 25), who were 

involved with a volunteering and advocacy group called the Young Ambassadors for Mencap, a UK-based 

learning disabilities charity. Each participant had a learning disability, the specific nature of which was not 

asked about during the interviews, although one participant disclosed this information of his own accord. 

Their recruitment and position within the charity is discussed further in this chapter’s Access and 

Recruitment section. 

2 . 2  P R O C E D U R E  

The young people were interviewed with a semi-structured series of questions aided by images. By using 

this qualitative method, I hoped to gain a better understanding of each person’s individual experiences and 

relationships. The semi-structured method allowed for a more fluid exchange of thoughts while covering 

the necessary topics. This method is a widely used and effective technique in research with young people 

(Heath, Brooks, Cleaver, and Ireland, 2009). 

Each young person was interviewed in the presence of a Mencap staff member in order to promote a 

comfortable environment. During the interview, each young person was asked about the various activities 

they liked to do for fun relating to home, social and physical leisure. In each category they picked a 

particular activity they wanted to discuss in more detail and were then asked questions about why, where, 

when and with whom they liked to do these activities. If they wished to talk more about other activities, 

this was supported, as often one’s passions are not restricted to one area. These discussions were 

accompanied by images of different activities in order to aid communication. Upon completion of each 

category, the participants were then engaged in a discussion about childhood and adulthood. They were 

then invited to reflect on this discussion in relation to themselves and the different activities they discussed 

earlier. 
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The Mencap staff member present for the discussion was not directly asked any questions but was 

encouraged to contribute when appropriate. Their participation was crucial at times when a young person 

was having difficulty recalling activities, was unsure of how to answer a question, or was in need of general 

support and encouragement. However, the interest of the project and the discussions as a whole lie within 

the thoughts and opinions of the young person, not the Mencap staff.  

2 . 3  M A T E R I A L S  

Each interview utilised a set of images of different activities that were presented within the appropriate 

category (e.g., a participant was given images related to home activities when discussing home leisure). 

This was not an extensive list, and participants were encouraged to use the images as a starting point from 

which they could expand with their own experiences. The images can be found in Appendix B. 

2.3.1 ‘Talking Mats’ and Images 

In order to provide a meaningful and straightforward way of addressing leisure, I took inspiration from the 

Talking Mat method (Stirling University 2013). Talking Mats have proven to be an effective tool for 

exploring the thoughts and opinions of those with LD, communication disorders and dementia (Bell and 

Cameron, 2008; Cambridge and Forrester Jones, 2003; Cameron and Murphy, 2002; Murphy and Cameron, 

2008; Stirling University, 2013). In this method, each participant is presented with images of emotions 

(happy, unsure, unhappy), topics (home, social, and physical leisure), and sub-topics (e.g., social activities 

could include going to dinner with friends or family). For each topic, the participant selects the appropriate 

sub-topics and places them under the emotion categories to reflect their personal experiences.  

Given the demographic of participants as active in self-advocacy and volunteering, I felt this technique 

would be inappropriate and potentially condescending to the participants. Therefore, I only used the sub-

topic images that functioned as visual aids to support the conversation when necessary. This afforded the 

participant more control over the interview while allowing me to ask questions to explore their thoughts 

and ideas about themselves. The participants were encouraged to use the images, but were told it was not 

necessary for them to do so; therefore, the images were not used consistently across the interviews. 

Once the conversation regarding the different leisure activities reached an appropriate endpoint, I cleared 

the images from the table and shifted the conversation to the young person’s ideas about children, adults 

and themselves. 

2.3.2 Recordings 
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Each interview was recorded with the participant and staff member’s consent. All recordings were kept in a 

safe file separate from the rest of the research project on the researcher’s computer. The recordings will be 

deleted on 29, August 2014. The transcriptions of each interview can be found in Appendix C. 

2 . 4  A N A L Y S I S  

The interviews are analysed along the themes present in the current literature. As a whole, I address 

whether these themes held true for the young people and how they were reflected in or informed by the 

young people’s experiences of leisure and transitions. I discuss the interviews in relation to a transitions to 

adulthood framework and the theory of quality of life by exploring the individual’s ‘biographical fields’ 

(Henderson, et al., 2007). While only three interviews were conducted, I examine what broader ideas and 

themes can be drawn from them, and how they can inform future research. 

2 . 5  E T H I C S  

This study was approved by the University of Sussex’s Ethical Review Board as a low risk research project 

(see Appendix A for the ethics application). 

2.5.1 Safeguards 

In order to comply with previous ethical standards in a way that would make the young people feel most 

comfortable, I included a number of safeguards in the interview process. Primarily, each young person 

participated in an interview with a member of Mencap staff at the Mencap headquarters in London. While 

the young people were all legally adults, previous research has indicated that having a familiar adult 

present is beneficial for guaranteeing that the participant understands the project completely and is certain 

that he or she wants to take part (McDonald and Kidney, 2012). While the structure of the interviews was 

meant to reduce the ‘power gap’ that exists between researcher and participant, there were concerns that 

it could still persist, leading the young person to feel pressured into participating; the presence of the 

familiar adult potentially eased these tensions (Boxall and Ralph, 2009, 2010; McDonald and Kidney, 2012). 

I discuss how this dynamic could have been problematic in the Access and Recruitment section of this 

chapter. 

In addition to ensuring the comfort of the young people, I included further measures to guarantee each 

person’s informed consent. I met with each dyad to discuss the easy read information sheet, consent form, 

process of recording the interviews, the interview method, and their ability to stop the interview and 

withdraw their data at any point. At the end of this discussion the young people were asked if they had any 
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questions about the project and if they would like to participate. If they did, the young person and the 

accompanying adult each signed the easy read consent form. The easy read information sheet and consent 

form can be viewed in Appendix A. 

Finally, while there are many topics that I would have liked to address in the interviews, there were certain 

issues I did not cover. For example, gaining a greater understanding of the young people’s presupposed 

vulnerability--whether they experienced it and how they dealt with it if they did--could have been 

indicative of the young people’s experiences and status at home and in the community. However, I did not 

feel comfortable asking these questions, and I believe given the circumstances, they would have been 

inappropriate to ask. I hold a similar opinion regarding the young people’s specific learning disabilities; 

thus, I did not ask them to disclose that information. While these interviews are intended to illustrate the 

lives of these particular young people, there is some information that was not accessed because I did not 

ask the questions, and they did not volunteer the information. This is a key safeguarding issue, as despite 

wanting to know more about the young people, I did not want to create discomfort, emphasising the 

power imbalance often found in social research.  

2.5.2 Access and Recruitment 

Prior to recruiting the young people for this project, I contacted various groups and services across the East 

Sussex and London areas to try and make a connection with different groups and gain feedback on the 

project structure and method. Eventually, a research manager at Mencap agreed to meet with me to 

discuss my project and tell me more about a specific program that involves young people with LD who 

volunteer on behalf of the organisation. 

The specific participants were recommended based upon their role in the ‘Young Ambassadors’ program. 

These young people were involved with Mencap’s Inspire Me project and expressed an interest in social 

issues related to people with LD. In addition, they were interested in advocacy and previously expressed a 

desire to volunteer and represent Mencap in different capacities. Therefore, the project coordinator in 

London contacted the young people to schedule the interviews. 

The young people were all interested in promoting disability issues and educating the public. Despite them 

being over the age of 18 and active members of the community, it was still necessary for another adult to 

be present at the time of the interview in order to ensure their consent. This led me to question what rights 

people with LD actually attain when they legally become adults. I will discuss the manifestations of rights 

and access for the young people in Chapter 4.  
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2 . 6  I M P O R T A N C E  O F  T H E  P R O J E C T  

This project provided the young people who participated with the opportunity to practice and develop the 

advocacy skills they learned at Mencap. For each young person the interview functioned as an opportunity 

for him to discuss activities and experiences relating to Mencap that he may not have addressed previously. 

In addition, much research on leisure activities and the disabled community has focused on access and 

support for those with physical disabilities or do not relate leisure to transitions (Nind and Seale, 2009). 

Therefore, this project can draw attention to these areas for those with LD, and while it cannot make any 

broad conclusions given its limited scope, it can highlight areas for further research. 

Ultimately, this project functions well within a Childhood and Youth Studies framework as it is concerned 

with the thoughts, opinions and experiences of young people whose voices are often ignored or not 

accessed. By engaging with this ‘vulnerable’ population of young people, I hope to draw attention to their 

status as agentic, socially motivated adults who possess the skills and capabilities to influence and 

contribute to their communities. Finally, the topic of this project is important to me as a researcher as it 

allows me to develop my research skills, complete my degree, and explore my desire to engage and 

conduct research with the learning disabled community.
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C H A P T E R  3 :  T H E O R E T I C A L  F R A M E W O R K  A N D  C O N T E X T  

This chapter provides an overview of current developments in the literature relating to the experiences of 

young people transitioning to adulthood. It specifically addresses the popular, Western representations of 

people with disabilities, the struggles they may face, and the social, emotional and physical spaces in which 

they may operate. 

3 . 1  W H A T  D O  W E  M E A N  B Y  L E A R N I N G  D I S A B I L I T Y ?  

The Department of Health (2001) describes people with LD as having ‘a significantly reduced ability to 

understand new or complex information, to learn new skills (impaired intelligence), with a reduced ability 

to cope independently (impaired social functioning), which started before adulthood, with a lasting effect 

on development’ (p. 14, edited for format). The term learning disability (LD) is widely recognised in the 

literature, but it is sometimes substituted with intellectual disability or learning difficulty. I have chosen to 

use the term learning disability as it is commonly used in literature and legislation within the United 

Kingdom (Emerson and Heslop, 2010).  

Western definitions of LD tend to imply a level of dysfunction and repeatedly utilise the word ‘impairment’, 

thus emphasising a person’s lack of ability as inherent to their condition. However, scholars and disability 

advocates have taken issue with this impairment-focused representation, and they argue that a disability is 

not a physical construct but a social one. While most focus on physical and sensory disabilities, the 

argument recently has been extrapolated to those with LD (Chappell, Goodley and Lawthron, 2001). In the 

next sections, I analyse the different discourses and come to agree with the more recent literature that 

explores the role society plays in the representation of disability. 

3.1.1 Medical and Social Models of Disability 

Disabilities have been constructed and understood in relation to two main theories within Western 

research and society. Historically, the popular discourse has been the medical model theory of disability, 

which ‘equates disability with chronic illness, ascribes a sick role to the individual and focuses on 

‘dysfunction’’ (Stalker, Baron, Riddell and Wilkinson, 1999, p. 8). This theory causes many problems, as it 

focuses on disability in the physical sense. Just as cultural differences exist in our understandings of illness 

and impairment, there exists different representations and understandings of disability that are societal, 

environmental and experience-based (Darling, 2003; Fadiman, 1997). Defining disability within such strict 

boundaries inhibits the ability to understand the issues affecting the person: the medical model focuses on 

fixing an ‘impairment’ rather than concerning itself with promoting well-being on the individual’s terms. 
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There is a distinct lack of a person with a disability’s viewpoint in this model, thus emphasising their 

vulnerability and paralleling the ‘best interest’ clauses inherent in legislation relating to the voices and 

rights of children and young people, such as the United Nations Convention on the Rights of the Child 

(UNCRC, 1989, Article 3). 

In order to combat this representation of impairment and disability, the social model theory of disability 

was introduced and has achieved great success in social research; however, this research has mainly 

focused on those with physical and sensory impairments, not LD (Chappell, et al., 2001). The social model 

argues the contextual nature of disability: experiences will vary given one’s specific place historically and 

culturally. Therefore, impairment is socially defined and created and takes meaning from the context within 

which it is understood (Abberley, 1987; Darling, 2003).  

Unlike the medical model, the social model ‘demand[s] societal adjustment and call[s] for individual and 

collective responsibility of all societal members to redress disabling environments’ (Goodley, 1997, p. 373).  

Community involvement is paramount because through this individuals with disabilities gain competence 

and so do their communities. The reciprocal nature of community experience highlights how individuals 

with disabilities can be supported by and provide support for their communities, allowing them to 

participate as ‘full citizens in society’ (ibid, p. 378).  

The social model is tied closely with notions of self-advocacy and the importance of interdependence 

(Goodley, 1997). ‘By challenging notions of impairment, inadequacy and limitation, the social model 

encourages a context to be formed in which people can strive for self-expression, growth and 

determination’ (Goodley, 1997, p. 374) with the help of other societal members who recognise and support 

an individual’s desire for independence and citizenship. I will discuss the importance of self-advocacy for 

improving one’s subjective quality of life later in this chapter. 

These models encompass all forms of disability despite there being significant differences in how they are 

experienced, just as individual differences exist across and within cultures and societies. In the next 

sections, when a study or a finding refers to those with disabilities, I mirror the author’s language; 

therefore, in some instances I may refer broadly to disabilities and in others to a specific disability (e.g., LD), 

all dependent on the context of the research.  

While my research is only about young people with LD, the literature search proved to be unbalanced in 

the amount of studies relating to people with LD as opposed to people with physical disabilities. Nind and 
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Seale (2009) found that there is ‘approximately thirty times more literature on disability access than 

learning disability/difficulties access’ (p. 274). While an imbalance exists within the literature and within 

overall conceptualisations of disability in research and activism, the social effects of having a disability exist 

within all groups, and they are particularly apparent during transitions to adulthood. 

3 . 2  S O C I A L  E F F E C T S  O F  L E A R N I N G  D I S A B I L I T I E S  

This selective exclusion permeates people with LD’s experiences of local and social services. At the time of 

transition, young people with LD can be considered some of the most vulnerable members of society, as 

they can be socially excluded to such an extent that their transitions parallel those who are deemed as ‘at-

risk’ youth (Caton and Kagan, 2007; Department of Health, 2001). In addition, their limited experiences of 

their own communities can have adverse effects on aspects of their quality of life, particularly their social 

and emotional well-being (Abbot and McConkey, 2006; Morris, 2001). 

3.2.1 Social Exclusion 

Social exclusion is a prominent topic in government literature in the UK, primarily around vulnerable youth 

who are at risk of entering the youth justice system (Social Exclusion Task Force, 2006). The main goal of 

social exclusion policy is enabling young people’s access to paid work, as employment is tied to material 

and emotional well-being (Morris, 2001). This framework is useful for those young people who already 

have a level of access to support facilities (e.g., youth clubs, training workshops), transportation or 

education; however, many young people with mild to moderate LD do not have these opportunities and 

often do not define inclusion in terms of employment (Caton and Kagan, 2007). Therefore, while these 

young people may mirror the disadvantage that many of their vulnerable, non-disabled peers experience, 

ultimately, social exclusion can manifest itself and be understood differently for the two groups.  

Burchardt, Le Grand, and Piachaud (1999) argue that social inclusion involves having the ability to 

participate in one’s community, which is achieved by having ‘a reasonable standard of living, possess[ing] a 

degree of security, engag[ing] in an activity which is valued by others, hav[ing] some decision-making 

power, and [being] able to draw support from immediate family, friends and a wider community’ (p. 231). 

While these dimensions are critical aspects of social inclusion for community members, their significance 

may vary depending on the population in question.  

During Morris’s (2001) interviews with groups of young people with disabilities, she discovered that social 

exclusion to them meant feeling isolated by having others not listen to their wishes or by not having 



Conceptualising transitions to adulthood      

       102007 

 12 

friends; having difficulty doing ‘normal’ things (e.g., shopping, clubbing, etc.) that other non-disabled young 

people do routinely; being made to feel that they had nothing to contribute and were perceived as a 

burden; lacking security by experiencing harassment or bullying; and not having control over their own 

money or not having any money of their own (p. 164). Similarly, Abbott and McConkey (2006) interviewed 

young people with LD about what it means to be socially included, and they recognised it as ‘meeting other 

people in ordinary settings and being treated similarly’ (p. 281).  

Unfortunately, this is often not the reality for young people with LD, and despite legislation such as Valuing 

People (2001) and Valuing People Now (2009), the encounters young people with LD have with their 

communities can be limited. While the goal is to promote inclusion, the services provided for people with 

LD are often separate from their communities (Abbott and McConkey, 2006; Bates and Davis, 2004). 

Merely having a presence does not automatically equate to inclusion; thus, the system in place is 

problematic in that it depicts people with LD as inherently different and does not support their access to 

their environments in the same way as other socially excluded members of the community. 

Social exclusion creates a broader problem for young people with LD during the time of transition, as it 

exacerbates their already limited interactions with their communities at a point when they are looking to 

engage but are without the aid of the statutory support systems that were in place for them throughout 

their childhood. Nicholson and Cooper (2013) reported that people with LD have ‘less interaction with the 

community than the general population,’ and that living within a community or in a rural area did not have 

a considerable impact on the level of social exclusion they experienced.  

3.2.2 Quality of Life 

This level of social exclusion has a negative impact on one’s quality of life, which encompasses one’s social 

and emotional well-being, among other personal factors. Emerson and Hatton (2007) estimate that ‘20-

33% of the increased risk of psychopathology among children with intellectual disabilities can be attributed 

to the impact of social disadvantage, partially mediated by increased risk of exposure to a range of adverse 

life events’ (p. 2). The association of depression to social disadvantage relates to the lack of opportunities 

available to people with LD in relation to educational attainment, employment and general decision-

making.  

Hall (2010a) outlines the spaces and processes of well being for those with LD as relating to one’s self-

determination, social and physical environment and engagement in risk or sense of control. As Morris’s 
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(2001) interviews suggest, young people with LD often feel isolated by their environments and are 

consequently lacking in self-determination, self-efficacy and confidence.  

In response to the needs of the disabled community, the United Nations Convention on the Rights of 

Persons with Disabilities (UNCRPD, 2006) outlined the issues people with disabilities face within their 

communities. These are primarily issues of attaining equality, autonomy, nondiscrimination, participation 

and inclusion; however, as Verdugo, Navas, Gómez and Schalock (2012) highlight, the convention fails to 

discuss how these issues can be addressed and measured in order to improve the lives of those with 

disabilities, as well as promote their human rights.  

The authors discuss the eight domains of quality of life that are endorsed and expanded upon by the 

articles in the UNCRPD (2006). These domains are: ‘personal development, self-determination, 

interpersonal relationships, social inclusion, rights, emotional well-being, physical well-being, and material 

well-being’ (edited for format, p. 1040). By following Bronfenbrenner’s (1979) model, we can examine a 

person’s quality of life based upon their interactions within different environmental contexts (i.e., the 

microsystem of one’s friends and family; the mesosystem of one’s neighborhood and community; and the 

macrosystem of the larger cultural patterns in one’s society). Having positive experiences within each 

system impacts one’s transition to adulthood, particularly for young people with LD. I will discuss how 

these are related and how positive experiences can be promoted later in this chapter. 

3.2.3 Participation 

Seen as the ‘key to human functioning’ (Badia, et al., 2013, p. 319), participation is the main link between a 

person and his or her community. However, for people with disabilities, active involvement in the 

community is not always achieved, and UNCRPD (2006) Article 30 stipulates that nations should ‘ensure 

[people with disabilities’] participation in cultural life, recreational activities, leisure, and sports.’ 

Participation for people with LD is often half-formed, with services available and easily accessed but 

segregated from the non-disabled community (Verdonschot, deWitte, Reichrath, Buntin and Curfs, 2009). 

Because people with LD are disadvantaged in terms of their opportunities for employment, education and 

higher social capital, their methods of participating may differ in comparison to the rest of the population 

(Hall, 2010a, 2010b). The way they conceptualise participation may differ in that participating directly in 

the community may not be as important as being involved in activities with other disabled peers or with 

their parents or carers. After all, participation is defined as ‘the performance of people in actual activities in 

social life domains through interaction with others in the context in which they live’ (Verdonschot, et al., 
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2009, p. 304). Therefore, participation is environmentally influenced and context dependent, so one cannot 

be overly critical of the means by which a person achieves participatory practice.  

Key to participation is self-advocacy, which allows for a shift ‘away from a focus on what people cannot do 

to what people can do’ (Goodley, 1997, p. 373). Through this framework, those who engage in self-

advocacy recognise their own importance and utility and are empowered to participate. Ideas of self-

advocacy correspond directly to the social model of disability and transitions to adulthood. The social 

model ‘encourages a context to be formed in which people can strive for self-expression, growth and 

determination’ (ibid, p. 374), and self-advocacy is the method by which these goals can be achieved. 

Similarly, the development of self-advocacy skills is closely tied to transitions to adulthood for those with 

disabilities (Test, Fowler, Wood, Brewer and Eddy, 2005). Self-advocacy involves knowledge of self, 

knowledge of rights, communication, and, in some cases, leadership (ibid, p. 45); therefore, it is a learned 

skill that programs such as Mencap’s Young Ambassadors explore and develop. Encouraging this skill 

fosters a positive conceptualisation of oneself that can then be used to more effectively engage in the 

community. Increased participation by those with disabilities allows for society to refocus ‘from 

paternalistic maintenance to civil rights and investments in independence and productivity’ (President’s 

Committee on Employment of People with Disabilities, 1990, in Gerber, Reiff and Ginsberg, 1996, p. 98); 

therefore, self-advocacy is a crucial skill for enabling participation by the disabled community. 

3 . 3  W H Y  Y O U N G  P E O P L E ?  

Young people are part of an interesting and separate social group and cultural class within modern, 

Western society because their roles and goals are distinct from those that were once held by the same age 

group (18-25 years) in previous decades. Young people occupy a middle space in development where they 

are no longer considered adolescents but have not quite entered adulthood (Arnett, 2000). This middle 

period in development has been referred to as ‘emerging adulthood’ by Arnett (2000) and functions as a 

‘new term for a new phenomenon’ (Arnett, 2007, p. 70). Therefore, the young people in this project are in 

the process of reconciling themselves in relation to their proximity to adulthood; how do they make the 

transition, and what does it mean to be an adult?  

3.3.1 Transitions to Adulthood 

Transitions to adulthood were first defined by Erikson (1968), where he argued that ‘the formation of a 

coherent sense of identity in post-industrial societies would likely benefit from a sense of agency, self-

direction, or free exercise of choice’ (cited in Schwartz, Coté and Arnett, 2005). In previous studies, all of 
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these steps were recognised by young people with LD as affecting their feelings of social inclusion (Abbott 

and McConkey, 2006; Morris, 2001). Therefore, the period of transition interacts with experiences of one’s 

community. When people have a sense of agency within their environments, they feel that they have 

responsibility for their own lives, that they are in control of their own decisions and that they are capable of 

overcoming the difficulties inherent in life (Schwartz, et al., 2005).  

In Western society, making a complete and smooth transition to adulthood has become increasingly 

difficult for all young people since the 1980s (Roberts, 2011; Setterson and Ray, 2010). Cultural and societal 

norms have dictated that the five core transitions that take place on the path to adulthood are: leaving 

home, completing school, entering the workplace, getting married and having children (Arnett, 2000; 

Furlong, et al., 2011; Osgood, Foster, and Courtney, 2010; Roberts, 2011; Setterson and Ray, 2010). 

However, recent studies indicate that young people no longer seem to understand their transitions in 

relation these terms (Arnett, 2000, 2007; Buchmann and Kriesi, 2011; Roberts, 2011). Rather, they 

emphasise qualities of character that are necessary to achieve adult status, and the possession of these 

qualities leads to one becoming self-sufficient (Arnett, 2000). The standard transition paradigm that began 

in the 1950s and 1960s reflects a time when the youth labour market was fruitful, and people were getting 

married and starting families at an earlier age; therefore, it was feasible to achieve adult status by one’s 

early- to mid-twenties (Furlong, et al., 2011). As technology and the economy changed, this idea of a 

standard transition has lost authority, as each person’s experience has become more and more 

individualised: ‘young lives are being lived out in contexts that are more mixed and demand new forms of 

reflexive engagement with the social world’ (ibid, p. 357). Thus, ideas of transitions and adulthood adapt 

and correspond to cultural and societal changes, while also operating within a diverse background of 

individual differences. The importance of independence and autonomy are stressed throughout the 

representations of adulthood, but notions of interdependence and dependency are equally important at 

the point of transition (Goodley, 1997; Horowitz and Bromnick, 2007). 

Stewart, Gorter and Freeman (2013) argue that young people with disabilities’ experiences of transition are 

dependent not only on their specific condition but also on their relationship to their own environment, 

mirroring the social model of disability. They place particular emphasis on the development of capacity, 

which can include one’s ability to cope, self-determination, motivation, self-efficacy, resilience and 

knowledge of one’s disability (ibid, p. 5). Alongside these factors are other environmental influences, such 

as one’s parents allowing for the development of independence by ‘letting go’, cooperation from service 

providers who are willing to listen and acceptance from members of one’s community. Transitions for all 

young people do not take place in a vacuum; they require proper support in order to be effective: ‘the 
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transition to adulthood is a development stage, requiring psychological capacities, social skills, and, in 

short, agency’ (Buchmann and Kriesi, 2011). While adulthood is distinguished by many as a time of 

independence and autonomy, Buchmann and Kriesi (2011) emphasise the importance of interdependency 

in the scaffolding of skills for adulthood. How they can be developed and fostered in young people with LD 

is discussed further in this chapter. 

3 . 4  T H E  R O L E  O F  L E I S U R E  

As previously addressed, quality of life is intrinsic to positive transitions to adulthood, and its scope 

encompasses things that ‘enrich one’s life’ such as participating in leisure activities (Garcia-Villamisar and 

Dattilo, 2010, p. 611). Leisure activities are an important area of study surrounding the lives of young 

people with LD, as it is often one area in which they are lacking experience. This may be due to certain 

barriers to participation such as ‘underdeveloped leisure skills, lack of support to participate...lack in social 

network, problems in health status, other disabilities,’ no transportation or a lack of money (Dusseljee, 

Rijken, Cardol, Curfs and Groenewegen, 2011, p. 15). In addition, at the time of transition many young 

people with LD have left school and have stayed at home, so they may be experiencing a period of isolation 

that may not be experienced by their non-learning disabled peers (Foley, Dyke, Girdler, Bourke and 

Leonard, 2012).  

Leisure is pertinent to the discussion of quality of life and transitions to adulthood because research has 

shown how it contributes to the development of adaptive skills (Badia, et al., 2013) and the promotion of 

feelings of pleasure, friendship, happiness, self-expression and self-development (American Association on 

Intellectual Disabilities and Developmental Disabilities, 2010 in Badia et al., 2013, p. 310). Arguably, 

participating in leisure activities could be the bridge between quality of life and transitions to adulthood. 

‘Through participation in leisure activities people build social relationships, feel positive emotions, acquire 

additional skills and knowledge, and therefore improve their quality of life’ (Brajsa-Zganec, et al., 2011, p. 

81). In addition, they build skills and adaptive behaviours that they can utilise across situations and settings. 

By improving one’s quality of life, one has the opportunity and capability to experience more independence 

and feel more autonomous and confident in one’s abilities. However, Foley, et al. (2012) found that there is 

a considerable gap in the literature addressing the importance of leisure for people with LD (p. 1758). 

While legislation such as Valuing People (2001) and Valuing People Now (2009) do aim to address people 

with LD’s lack of participation in leisure activities, most activities that do occur happen independently of 

one’s community and are usually instigated by family or carers (Foley, et al., 2012; Verdonschot, et al., 



Conceptualising transitions to adulthood      

       102007 

 17 

2009). Access to leisure activities can be difficult to attain given problems of community opportunities and 

issues of poor staffing for those who have carers; however, research indicates that while participation may 

be limited or separate from the community, leisure is still important to their development and is a crucial 

part of their subjective quality of life.  

Research that gains the thoughts and opinions of those with LD who are going through this period of 

transition is limited, and therefore, through this project, I hope to address transitions to adulthood for 

young people with LD, particularly if and how their involvement in leisure influences this experience. How 

do they conceptualise their transition to adulthood? And, how do they cope with the difficulties of 

becoming an adult? 
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C H A P T E R  4 :  I N T E R V I E W  T H E M E S  A N D  F I N D I N G S  

In this chapter I provide an overview and discussion of the main themes and findings from the three 

interviews. I analyse the conversations in relation to the literature and challenge and explore how it relates 

to these young men’s experiences. 

4 . 1  Q U A L I T Y  O F  L I F E  

A key area of the literature focuses on positive outcomes for those with LD, and it emphasises the 

attainment of specific domains of quality of life (Baker and Intagliata, 1982; Cummins, 2005; Petry, Maes 

and Vlaskamp, 2005; Schalock, Brown, Brown, Cummins, Felce, Mattika, et al., 2002; Verdugo, et al., 2012). 

Verdugo, et al. (2012) have grouped these domains into three different factors: independence, social, and 

well-being, and they correspond directly to the domains of personal development and self-determination; 

interpersonal relations, participation and rights; and emotional, physical and material well-being, 

respectively (p. 1038). Certain authors subjectively use different terms for the domains of quality of life, but 

the domains discussed in Verdugo, et al. (2012) have been used throughout other important works in the 

field (e.g., Schalock, et al., 2002) and correspond well with issues inherent in young people’s lives.  

Quality of life is meant to be applicable to all people, regardless of disability status (Baker and Intagliata, 

1982; Cummins, 2005; Petry et al., 2005; Schalock et al., 2002); therefore, I broadly address these different 

domains in relation to the conversations that took place with the young people at Mencap. This is not 

meant to be a comprehensive understanding of quality of life, as this is generally measured in a 

quantitative manner; however, the concept is a useful way to discuss and explore the lives of the young 

people in this study. 

As this is a qualitative study, quality of life is addressed in conjunction with an exploration of ‘biographical 

fields’ discussed in Henderson, et al. (2007) and Thomson, et al. (2004). In their studies, interviews with 

young people were addressed as subjective representations of the participants’ lives, which provided 

insight into their experiences and conceptualisations of adulthood. Similarly, the interviews in this study 

will address the young people’s personal representations of the domains of quality of life, as presented in 

their own words. Not all of the areas of quality of life were directly questioned in the interviews, yet the 

young people felt it appropriate to discuss these domains of their own accord and in their own terms. 

Therefore, their representations of themselves and their experiences as adults are discussed by exploring 

biographical fields within a quality of life framework. 
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In the next sections I will analyse the interviews in relation to these key factors of quality of life, aiming to 

address how young people with LD navigate their environments and attempt to achieve a positive quality 

of life for themselves.   

4.1.1 Independence Domains 

The first factor of quality of life relates to independence reflected in one’s personal development and self-

determination (Verdugo, et al., 2012). While the interviews themselves did not set out to address the 

specific domains of quality of life, the discussions did lend themselves to an exploration of each young 

person’s feelings of independence and autonomy in relation to the leisure activities in which they engaged 

frequently. Thomson et al. (2004) argue for an exploration of areas of competence for the young people in 

order to gauge how they view themselves, what their goals may be for the future, and how they choose to 

showcase and develop their abilities. 

When talking about his passion for art, James (aged 21) highlighted his progress at college and hinted at a 

potential goal to pursue art at university:  

James: I like doing arts and crafts, ‘cause I’m doing art in college, I’m doing a B-Tech Level 2, and in September--
I think I’ve done it yet--in September I’ll be doing a B-Tech Level 3. And then maybe going to university. 

He goes onto explain what his qualifications mean, regarding how much work he has to do and how self-

reliant and organised he must be in order to succeed with strict deadlines and heavy course-loads. 

Furthermore, he explores areas of self-determination, expressing his future goals while also discussing 

what he has already achieved during his time at college. In addition to promoting his own progress at 

school, he continues the discussion about his success in art when expanding upon his role as a volunteer at 

his local youth club:  

James: [...] Volunteering is fun. Mostly ‘cause I have a youth club near where I live, and I like volunteering 
there, helping out young people. And, as I do art, I can help them out with art. ‘Cause some of them ask me to 
help them draw something. So I help. I don’t help them out too much, I want to see them achieve something.  
Interviewer: Yeah, absolutely, that’s really good teaching. 
James: ‘Cause you don’t normally ask people to help, you do it yourself. 

This excerpt is particularly interesting because he not only indicates that his role as a teacher is valued 

given his abilities, but he also highlights the key theme of independence, emphasising the importance of 

striving for and achieving success autonomously. His attitude that one does not ‘normally ask people to 

help’ shows his self-determination in relation to his ability as an artist. This level of independence may not 

apply to other domains of his life, but art is an area in which he has high confidence and has achieved a 

level of success and competence that allows him to adequately express this ability and share it with others. 
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Within his experiences as an art student and teacher, James explores the dynamics of independence as 

related to competence.  

Earlier in the discussion he indicates that he has been achieving at a high level in his artistic practices since 

he was eleven years old and has even received awards for his work. In this sense, James has worked 

consistently to develop himself as an artist and pursue his goals of bettering his skills. He admits, however, 

that he still has things to learn as an artist, as he talks about working with the children in his local youth 

club: 

James: Well, sometimes they’re [children] really outgoing, you can learn a lot from them sometimes. ‘Cause 
one time, I was in art, and this one person was like, “No, that’s not how you draw it”, and I was like, “Oh this 
kid’s teaching me something!”  

Art is a key aspect of James’ identity, and through his development as an artist, he is able to explore areas 

of success and growth, ‘increasing choice and autonomy and decreasing dependence’ (Thomson, et al., 

2004, p. 224). 

Not all of the young people attained independence in the same way as James, nor did they all approach it 

from the same angle of personal development and self-determination. The manifestation of independence 

in different avenues for each young person reflects the arguments of variable adulthood, where the 

process of becoming an adult is individualistic and diverse (Buchmann and Kriesi, 2011; Furlong, et al., 

2011; Henderson, et al., 2007; Horowitz and Bromnick, 2007; Roberts, 2011; Settersen and Ray, 2010). This 

was true for Dale (aged 25), who was a member of Mencap staff, working directly on the project that 

recruited and trained the Young Ambassadors. Through this position he attained a high level of 

independence and respect. The specific nature of his role at Mencap and its relation to citizenship and 

rights will be discussed in the next section. 

Finally, Smithy (aged 25) presented himself in relation to the independence domains in an entirely different 

way. He enjoyed going out to find a date, as socialising with his friends and the general public was a key 

part of his daily life.  

Smithy: I like to go out with my friends, and I like to do a bit of socialising. [...] Just try and make sense of 
people because um...I know this might feel a bit weird to some people, but I go out every day, and I see people. 
And it’s like, “Hey.” I’ll go, “Hi there, I’m looking for a date, do you want to come for a drink with me or go out 
for dinner with me? I can pick you up at about 8 o’clock if you wanna?” And then she says, “Oh, no, I’m sorry, 
I’m too busy tonight.” 

While his search for a date in that instance was not as successful as he may have liked it to be, the situation 

highlights his high level of confidence and self-esteem. He indicates that this is something he likes to do 
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often, and he highlights the work involved in interacting within a social environment. By saying he likes to 

‘just make sense of people,’ Smithy indicates a separation of himself from the people with whom he 

interacts. Social spaces are just as much about him understanding and relating to others as they are about 

others understanding and relating to him. This parallels the social model of disability, which argues that by 

engaging in a public, social environment, people with disabilities are able to educate and be educated by 

their communities (Goodley, 1997).  

Socially, Smithy is confident and friendly, and he and I established a good rapport prior to the interview, as 

we began chatting before Becky, the Mencap staff member, arrived and introduced us. Social situations are 

an area in which Smithy has a high level of competence, and in general, he exudes amicability and 

confidence. This a theme that continues throughout the conversation, especially as he talks about why he 

enjoys different leisure activities and how he responds when his abilities are called into question:  

Interviewer: Of all the activities that you’ve really enjoyed, is there one particular reason that sticks out...for 
why you like doing them? 
Smithy: Um, the reason I enjoy doing them is because, um, I enjoy doing it. It’s just so I can go out more, be 
more independent and I am a reliable person--I’m not unreliable, no. Um, unlike some people are; I’m in the 
real world, so. But you can’t please everyone, no.  
Interviewer: No, that’s very true. 
Smithy: But that’s um, yeah I mean, one woman said to me at my DJ-ing, “I didn’t like your house music. I 
thought it was too much.” And I thought, “Oh, thank you very much. Bye.”  

Smithy highlights his feelings of independence in relation to his ability to participate in different activities: 

he enjoys himself because the activities are enjoyable and because they give him a greater sense of 

independence--he is able to pursue a new level of personal development. In addition, he discusses being a 

‘reliable person’ while recognising that despite his stability, being in  ‘the real world’ means having to 

engage with others who are not, which means understanding that ‘you can’t please everyone.’ His 

confidence and sociability allow him to interact with others in what are potentially volatile situations, but 

his independence and confidence are also fostered through these interactions, highlighting the transient 

aspect of confidence. For Smithy, this confidence may not extend to other situations and may vary given his 

experiences, but through these situations he is able to develop and practice these skills, ultimately 

achieving a level of competence.  

Similarly, his reaction to the woman who addressed him after his DJ set indicates a level of politeness and 

responsibility that accentuates his high level of confidence and self-esteem relating to his self-

determination to continuing DJ-ing.  

Smithy: But I like DJ-ing it’s quite good and the next thing I want to do is DJ with vinyl records. 
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He understands that while this woman disagreed with his music choice, it is his passion and his artistic drive 

that is important to the attainment of his goal, and those two factors are what will help him to continue his 

development as a DJ.   

Each of the young people provided accounts of their social lives that emphasised their creativity and self-

determination. Addressed through the analytic lens of the quality of life domain of independence and 

biographical fields, these accounts explore the individual experiences of transitioning to adulthood. The 

young men each had an area of his life within which he reported a sense of competence and success, which 

allowed him the confidence and passion to develop his skills and goals. While only James and Smithy 

indicated plans for the future in relation to their passions (university and DJ-ing, respectively), we may 

assume that Dale’s position at Mencap is a constant in his life that allows for him to develop more 

professional and interpersonal skills on a regular basis. 

4.1.2 Social Domains 

When examining quality of life, researchers also acknowledge the domains of interpersonal relations, 

participation and rights (Verdugo, et al., 2012). These correspond with an individual’s social competence. In 

the interviews, social activities were discussed at length, and for each young person they indicated areas of 

ability and growth, while also drawing attention to issues of citizenship and access. 

Smithy’s confidence in his social interactions with others has been discussed, but in addition to the 

enjoyment he gets from going to the pub with his friends, Smithy also engages in social environments in the 

presence of his father or through workshops at Mencap. Through Mencap he has gained a platform from 

which he can engage with others, promote himself, give back to the organisation, and gain a sense of 

participation that is empowering and useful. While young people with LD are marked by the literature as 

having an increased risk of social exclusion (Abbot and McConkey, 2006; Bates and Davis, 2004; Caton and 

Kagan, 2007; Morris, 2001; Nicholson and Cooper, 2013), it seems as though this does not hold true for 

Smithy, and much of that may be due to his association with supportive environments and people. His 

parents emphasised being social and interacting with others, and Mencap provided him with the 

opportunities for expressing and improving those skills.  

Mencap’s role in promoting participation, interpersonal relations, and rights is articulated throughout the 

interviews with all of the young men. Of particular interest is the issue of rights, which was most clearly 

expressed through my interaction with Dale and the Mencap staff member, Abigail. Dale works for Mencap 

in a Project Support role, in which he has worked closely with Abigail, a new staff member.  
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Dale: ...I work on Inspire Me. ‘Cause my role is designed for someone with a learning disability, being part of 
the project. 
Interviewer: Oh, okay, cool. Do you want to tell me about that? 
[...] 
Dale: Okay, my role is in Project Support, and I get the opportunity to take lead on workshops, prepare 
resources, go to meetings, go to events across the country. 
Abigail: He’s really important. 
Dale: It’s really important? 
Abigail: Yeah, it’s a really important job. It was really helpful having you when we went to Hackney...the other 
day. 
Dale: You’re glad I came. 
Abigail: So glad you came. 

In this interaction, the amount of respect Dale receives in his position at work is emphasised. He is an 

essential member of staff, and he is recognised for his importance. This led Dale to display a considerable 

amount of confidence as he went on to describe, in detail, what his role as Project Support entails. At one 

point, Abigail had to briefly leave the room, and Dale continued to discuss how the Inspire Me project 

works: 

Interviewer: So if you’re teaching [the schools] about leisure and stuff, what kinds of things are you getting 
them involved in? 
Dale: Um, acti-- 
[minor interruption, Abigail steps outside briefly] 
Interviewer: Sorry, you can keep going, if you want. 
Dale: Um, activities? 
Interviewer: Yeah. 
Dale: For activities, we do things like voting, they vote for like a game, and then we play it the next week. 
Interviewer: Oh, cool! 
Dale: Yeah, and who’s the Prime Minister; who’s the leader of the opposition; who’s leader of the Liberal 
Democrats; the mayor of London; and the mayor of their local area. 
Interviewer: Oh, cool, okay. 
Dale: Yeah, we go to their local, this place, they need to know they’re local, um, MP as well. 
Interviewer: Oh cool, so you really get them involved with stuff. That’s really cool. 
[Abigail returns] 
Dale: ‘Cause we do six different workshops: money management, confidence and motivation,  
Abigail: Preparation for work 
Dale: Yeah, volunteering, well it used to be, healthy living, travel. 

Despite mostly engaging in leisure activities at home, Dale does lead a social life through his job at Mencap, 

as it allows him to develop relationships with others. He participates as an active member of a team at 

Mencap, and he understands his own rights and teaches others about theirs.  

I asked one question in this whole exchange, and Dale felt comfortable enough with his knowledge of the 

project to go into detail about the different activities they bring to the schools, youth groups or colleges, 

what the different workshops are, and how they teach skills such as voting. As a member of staff, Dale 

should feel comfortable to talk about his job and the role he plays in implementing these different projects.  
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Dale was the second young person I interviewed for this project, and in preparation for the third interview, 

the coordinator at Mencap asked if Dale, given his position as a staff member, could sit in and support the 

third young person. This created a dilemma for my research because although it sought to conceptualise 

the participants as responsible and independent (as did Mencap), it had secured ethical clearance by 

recognising the vulnerability of these young people on the basis of their learning disability. In consonance 

with mainstream societal perceptions, the participants are seen as void of any sense of agency and 

independence that is granted to their non-disabled peers. These safeguards are meant to protect people 

with LD from exploitation, and I recognise their importance, but arguably, they can also create situations 

that are potentially uncomfortable for a person with a LD. This experience also highlights the ways in which 

ideas of vulnerability and dependency may be difficult to voice within the context of a self-advocacy 

project, and the interviews did not address these issues outright, despite being directly influenced by them.  

In James’ case, the presence of the Mencap staff member, Simon, could have been off-putting and 

confusing, since the two did not work together on the Young Ambassadors program. However, at the start 

of the interview, Simon asked me what his role was, and I briefly explained to him and to James that all of 

the questions would be directed to James, but if at any point Simon felt it was appropriate or imperative 

that he contribute to the conversation, he was more than welcome. The interview went smoothly, and 

Simon remained quiet for most of it, only asking James a few questions about films and travel. As for 

Smithy and Dale, neither of them asked why Becky and Abigail were present, respectively, nor did they 

seem annoyed or confused by their presence. As discussed earlier, Abigail’s compliment to Dale regarding 

his utility as a staff member created a positive rapport, leading to an insightful and informative discussion 

about his job, and Smithy remarked that he felt very well supported by Becky during the course of his 

interview.  

Their total acceptance of having another person validate their capabilities and support them as they talk 

about their own interests has led me to think about what rights and citizenship are afforded when one 

reaches the age of majority. While these young people have the same rights as any other adult their age, 

they may have become adept at operating under a level of interdependence to facilitate their participation 

in what Smithy calls ‘the real world’. Their experiences of adulthood may be influenced and attained 

differently than their non-disabled peers, but as Goodley (1997) argues, ‘As societal members, inter-

dependence is a key aspect of independence and citizenship’ (p. 376). Therefore, while their transitions 

may be differently navigated, they are not any less valid than those of their non-disabled peers.  
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As Osgood, et al. (2010) explore, transitions to adulthood are not performed independently by most young 

people of any demographic: ‘Independence is, indeed, the appropriate goal, but the modern transition to 

adulthood is long and complex, and chances of success are much enhanced by continued support’ (p. 213). 

And, this holds true throughout Western society, as more and more young people leave and return home 

throughout their development as emerging adults (Arnett, 2000, 2007; Horowitz and Bromnick, 2007; 

Osgood, et al., 2010). Thus, the accounts of young people with LD, who operate interdependently, may 

help explore the role of others in scaffolding the process of becoming an adult. 

4.1.3 Well-being Domains 

The last area of quality of life involves one’s physical, emotional and material well-being (Robb, 2007; 

Verdugo, et al., 2012). The interviews were less focused on these areas of the young people’s lives, but 

some of their leisure activities corresponded with these particular domains. One of the topics of discussion 

in the interviews concerned physical leisure activities. During these discussions, each young man admitted 

to enjoying exercise as a means of keeping healthy.  

Smithy was the only participant to mention the importance of healthy eating, and this was significant to 

him given his role as a Young Ambassador. 

Smithy: Yeah, I’ve done one [a workshop] with [XX]. Yeah, I did one which was a money workshop, and I did a 
dial gram, which is like a chart--which is like, um, a thing that I did with exercising and eating healthy. And 
trying to, ‘cause I like to eat healthy: salads and all that, which is very, very healthy for you, yes. [...] I did a dial 
gram, and what else with healthy eating and like going out to places more, um, helping the community and 
like, and going like helping--getting out and about...And that’s very good. 

For Smithy, healthy eating is an important skill that parallels being a social, active member of the 

community, and he was dedicated to modeling a healthy lifestyle and sharing that with his peers.  By 

discussing the importance of social interaction to a healthy lifestyle, Smithy relates his experiences to the 

social model of disability, which argues that engagement with the community creates a level of reciprocity 

where both parties learn and grow as a result (Goodley, 1997). ‘Getting out and about’ allows for ‘helping 

the community,’ interacting with others and experiencing what the community has to offer. A relationship 

with one’s community provides a space for healthy living, and this supports Smithy’s desire to get out into 

‘the real world’ where he can further develop his skills and competence as an independent, confident and 

agentic social actor. 

In terms of material well-being, both Smithy and James were keen consumers, who particularly enjoyed 

shopping for clothing. In a discussion about travel, James discussed his passion for shopping. 

Interviewer: Cool, where’s your favourite place you’ve been to?  
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James: ...I think maybe Wales because it’s cultural, but it’s like very big shopping centre. And when I see them, I 
just can’t help myself, I have to buy something. 

The ability and opportunity to purchase things is exciting for James, and as an avid traveler, he describes his 

favourite location in relation to its shopping centre. Similarly, Dale indicated his passion as a consumer 

through his love of electronics, and his favourite activities involved the use of his iPad. He particularly 

enjoyed playing games and reading books on the tablet and using Netflix, a film and television streaming 

service. He explained his excitement of having a clear, high-definition screen when watching these films. 

While not expressing a direct interest in shopping, by engaging with different applications on his iPad, he 

does occupy the role of a virtual consumer. 

Finally, emotional well-being was the least explored quality of life domain over the course of this project, as 

many of its aspects relate to questions that were not appropriate to ask in the context of these interviews. 

However, James did make a comment in relation to attending concerts that expresses how he goes about 

attaining safety and security when participating in public spaces.  

James: I’m not really that into concerts. Sometimes at concerts there’s like people who like get angry about 
situations and stuff, but then it’s good to see that some people with disabilities go to concerts as well. ‘Cause 
you feel like you’re not the only one there. 
Interviewer: Yeah, definitely.  
James: You don’t feel alone. 

In this instance, James explores how one attains a sense of normalcy in an unfamiliar and intimidating 

environment. By recognising that he is not alone in his ‘difference’, he is able to gain a sense of calm and 

security that he may not have been able to access otherwise. This is a theme he revisited throughout the 

interview in relation to the role Mencap has served in helping him learn more about disabilities and 

providing him with the opportunity to share this information with others. 

James: Um, I think this is more fun because I’ve known since I was like starting--I didn’t know much about it 
[advocacy], and I got more involved in doing stuff and going out places...It’s really fun, though, I don’t want to 
give up on it. ‘Cause normally for some people [with learning disabilities] they’re not accepted into jobs, here 
[at Mencap] it’s like different, you get to talk about disabled people; you get to help. 

Mencap occupies a space in his life where he feels comfortable and empowered. Through his involvement 

in the Young Ambassadors he has been able to gain confidence in his ability to talk with people, to try new 

things and to create new goals for himself. In addition, by being involved with Mencap he has realised that 

he’s ‘not the only one.’ It has provided him with a community that does not single him out as different or 

make him feel alone; instead, it provides him and others like him with opportunities they may not have 

access to otherwise. People with disabilities now have a heightened visibility for James, and his recognition 

of their place in society has allowed him to communicate their position and needs to others within his 

community. Once again, he emphasises the tenets of the social model of disability as he occupies a more 
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visible space: he was able to learn about others like him, in turn, learning about himself, and now his 

presence within his community allows him to provide support and education to the other societal members 

who may be less aware of how to engage with and support the disabled members of their community.  

James: Yeah. ‘Cause a lot of them [people in the community] like understand now, ‘cause a lot of them, like, 
didn’t really know about this as much. And you talk to them, and they don’t really know what you’re going on 
about sometimes. 

The things he has learned at Mencap both within the workshops and through his general engagement with 

their mission have allowed him to become a full and active citizen within society, as he has gained the 

social and emotional competence necessary for communicating his thoughts, ideas and goals relating to 

himself and other disabled members of his community (Goodley, 1997). 

4.1.4 Concluding Remarks 

Overall, the domains of quality of life and the use of ‘biographical fields’ can be used to explore and 

understand the experiences of the young men in this project. By analysing their expression of their 

particular attitudes, goals, developments and abilities, it is possible to relate them to the conclusions drawn 

by previous researchers and policymakers. For the young men, quality of life is closely tied to their 

biographical narratives of activities, volunteering and employment accessed through Mencap.  

4 . 2  T R A N S I T I O N S  

The final key theme in the literature involves transitions to adulthood for those with LD. Research has 

indicated that social inclusion is crucial for transitions (Abbott and McConkey, 2006; Morris, 2001). 

Achieving success in one’s environment corresponds to greater self-confidence and involves having a 

strong understanding of one’s capabilities and aspirations (Gerber, et al., 1996; Goodley, 1997; Test, et al., 

2005), as well as achieving a sense of belonging (Thomson, 2007). The young people in this project were 

asked directly about what they believe defines a child and an adult, as well as questions about their own 

transitions. Similarly, questions about why they enjoyed engaging in different activities often led to 

answers relating to the development of skills and experiences relevant to their transitions.  

As previous analysis has shown, the young men in this study were different from one another in their 

attitudes, values and experiences, despite being involved in the same program, developing and expanding 

upon the same skills. Therefore, their understandings of adulthood and their own place within a transitions 

framework is entirely their own. When discussing and making sense of these young people’s experiences of 

transition, it is important to reconcile them in terms of a social constructionist approach--recognising the 

environmentally based variability that may exist in their representation (Burr, 2003)--as in the UK, ‘it is not 
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possible to talk of standard ‘youth transitions’ in a society in which young people’s lives are shaped by such 

uneven material, social, cultural and symbolic resources’ (Henderson, et al., 2007, p. 4). This stands in 

opposition to a normative understanding of the transition to adulthood, which implicitly labels those who 

do not fit the ‘norm’ as dysfunctional or impaired, paralleling the medical model theory of disability (Burr, 

2003). While the young men discussed similar traits of children and adults, they presented them in 

different terms of significance, supporting the theory of individualised transitions.  

Prior to the first interview with Smithy, I was unable to pilot the questions due to time constraints; 

therefore, it was difficult to understand and explore his thoughts and opinions on children and adults. But, 

from his interview, I was able to prepare the questions for future interviews so that they would be more 

accessible. The conversation with Smithy did offer insights into how he views becoming an adult at the age 

of 18 years. 

Smithy: Um, I just think that when you turn 18, as you, it’s all right when you’re younger, but when you’re older 
you just want to try and do more things.  
[...] 
Interviewer: So would you say that when you turned 18, you were immediately like, “Yes! I’m an adult.”? 
Smithy: Yeah; that’s exactly what I did. 

Smithy associates adulthood with having greater access to more things. As he is a very social person, this is 

important to him. However, the areas he operates within are still dependent on others: generally, the 

activities he engages in are alongside Mencap staff or his family, and in some cases, his friends. Over the 

course of the different interviews, Smithy was the participant who was the most reliant on support from 

the Mencap staff member, to whom he acknowledged his gratitude upon completing the interview. This 

does not detract from Smithy’s ability to make his own decisions or be an independent individual, rather he 

chooses and enjoys doing things with others. Through Smithy’s experiences, he highlights the importance 

of interdependence, which Goodley (1997) recognises as important to independence and citizenship. He 

engages in empowering activities and asserts himself in social interactions with the assistance and support 

from others. Thus, from Smithy’s account we can understand adulthood as relating to social opportunity. 

Nothing can be said for how things were for Smithy before he turned 18, as this was not discussed in the 

interview, but he emphasises that when he reached the age of majority, he gained a new sense of 

independence associated with becoming an adult. 

While Dale is also an independent, twenty-five year old, he offered a markedly different insight into what it 

means to be an adult, by emphasising some of the negative aspects of growing up. 

Dale: Yeah, and as you become an adult, you’ve got your own responsibilities, you’ve got decisions for yourself.  
[...] 
Dale: And also transitions.  
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Interviewer: Yeah, what about them? 
Dale: Things change.  
Interviewer: Is that good or bad, or? 
Dale: In some respects, I think you get a bit more freedom, but the only little problem is life becomes more 
complicated. Sometimes you might get into habits that you are gonna do this thing, but the next minute you 
say, “I won’t do it.” 
Interviewer: Yeah, fair enough. And how do you think it’s more complicated? 
Dale: Because life goes on. 
Interviewer: Okay, yeah that makes sense, and, um... 
Dale: Because it’s easy to make mistakes. 

Dale highlights the importance of responsibility in adulthood, something that is not generally associated 

with childhood; therefore, as he expresses the acquirement of bad habits (e.g., lying) during adulthood, he 

follows the argument that there is a departure from innocence typically associated with childhood (Aries, 

1962). He also described childhood as being ‘fun’ with ‘less complications.’ While Dale may seem focused 

on adulthood as more stressful than exciting, he has a positive manner of coping with the difficulties he 

encounters: 

Interviewer: [...] Is there anything else you want to say about that? About either transitions or adulthood in 
general? 
Dale: Sometimes you might not see life as enjoyable as you used to. 
Interviewer: Yeah. 
Dale: Life can be a little bit difficult. 
Interviewer: Yeah, and how do you get around it being difficult, do you think? [...] 
Dale: Just do the usual things you like to do.  

In this short excerpt Dale summarises the importance of leisure activities for young people at the point of 

transition. By participating in the things he enjoys (e.g., using his iPad, playing video games, etc.), Dale is 

better able to manage the newfound stressors and difficulties associated with becoming an adult. Dale 

provides an insight into his understanding of adulthood as founded in increased responsibility and more 

complications, and he has presumably realised this through his engagement with work. However, because 

he does work, he has access to money, which allows him to purchase items and iPad applications with 

which he engages to ease his discomfort with becoming older. 

James has a different reaction to adulthood from Dale and expands upon Smithy’s feelings in a more 

personal way. He argues that adulthood has nothing to do with age, but rather with more internal qualities 

of character and external practices of behaviour. 

James: Not many people, I don’t know, they think they’re an adult when they’re 18, but they’re really not. I 
know now I’m an adult, but I still feel like a kid.  
Interviewer: So, how do you know you’re an adult? 
James: ‘Cause I’m like going out. It’s how I talk now when I hang out, and how I say stuff.  
Interviewer: Okay, so like how you act and carry yourself, in more of an adult way? 
James: Yeah, and when you’re a kid you don’t know--you don’t realise what you’re doing. You just do anything.  
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In James’ understanding, adulthood does not correspond with age, but rather with attitude. How he carries 

himself, how he communicates with others: those are the things that make him an adult. He can still ‘feel 

like a kid’ in that he goes out and has fun with his friends and makes the most of the freedom he possesses, 

but he has a more adult way of thinking and acting that sets him apart from how he was as a child. 

Horowitz and Bromnick (2007) argue that as transitions have changed over time, young people have 

experienced a ‘yo-yo-ization’ (p. 210), leading to states of semi-dependency which ‘have replaced the 

dichotomy of dependency in youth and autonomy in adulthood...explaining why 18- to 25-year olds tend to 

describe themselves as young and adult at the same time’ (p. 210). Therefore, embodying a modern, 

Western transition to adulthood framework in his disclosed attitudes and perceptions, James corresponds 

with Arnett’s (2000) ideas of the ‘emerging adult.’ 

A ‘critical moment’ for James was learning how to communicate and interact with people more effectively 

(Henderson, et al., 2007). When he was reflecting on his experiences as a child, he remarked: 

James: ‘Cause when I was a kid I didn’t know much about the world: what was going on, how to talk to people, 
but now I know how to talk to people; how to feel. ‘Cause I always felt like--I always dreamed about what I 
want to do when I’m older, and now that I’m older I can talk to people about disabilities. And, I never knew I 
was gonna go down that path. ‘Cause like, I think ‘cause I’m autistic--I think I was diagnosed really young--and, 
like before that, I was, like, very mean, but now I understand how to act and socialise with people.  

Learning how to feel, behave and socialise with others was a significant turning point for James, and 

accessing these skills has allowed him to develop further in his role at Mencap and as a student. The skills 

he has learned have translated directly to his ability to be an advocate for those with LD. He is better able 

to relate to people, which allows for him to communicate with them and understand them in a new way. In 

addition to understanding others, he can now understand himself; he recognises that as he has grown 

older, he has developed skills and abilities he may never have known about without his involvement in 

Mencap. This is a theme that recurs throughout his interview, where he discusses having the opportunity to 

talk to people and educate them on how to work with and support those with LD. Having this skill is crucial 

to his conceptualisation of himself as an adult because when he was a child, life was much more 

uncomfortable for him. 

James: With my experiences, like being a kid, like, it’s really weird growing up ‘cause, like, I didn’t know what to 
do. And, as I have a disability--it’s really weird growing up with a disability ‘cause, like, it’s different. It just feels 
just awkward, but I just get used to it because I’m not the only one out there--out here ‘cause I have a friend 
who has it, but you can’t really notice it.  

The awkwardness associated with growing up ‘different’ has stuck with him, and it seems to have inspired 

him now that he has gained competence in communicating with people. He embodies the key factors of 

being an effective self-advocate (i.e., knowledge of self and rights and communication (Test, et al., 2005)), 

and is improving his leadership skills through Mencap in order to be an effective advocate for others.  
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James was the most future-focused individual in the interviews. Dale and Smithy talked mostly about their 

present experiences and did not offer much insight into their future plans, outside of Smithy’s goals with 

DJ-ing. James, however, discussed improving his skills as an advocate, speaking internationally to people 

about disabilities, and going to university for art. His attitudes about adulthood reflected these ideas of 

development and progression. 

Interviewer:  ...What does it mean to be an adult, I guess? 
James: Well, sometimes it’s about what you do and what career paths you choose and what decisions you 
make. ‘Cause sometimes the littlest decisions can make a big difference, and it’s about thinking what to do 
before you actually do it. 

James discusses the trajectory of adulthood, and the notion of planning and recognising consequences 

reflects a departure from the less sophisticated processes of thinking and reasoning associated with 

childhood and adolescence (Piaget, 1978).   

Each young man embodies a unique biographical trajectory, through which he accesses his development as 

an adult. For Smithy, engaging with others is a crucial aspect of his daily life and of his personality. 

Therefore, he understands adulthood in relation to accessing freedoms: he has more social opportunities 

being of legal age (e.g., going to pubs). Dale’s life is work-focused; he works in an incredibly social 

environment where he is teaching young people with LD important life skills. At home he is able to relax, 

watch films and read books, taking a break from being in a highly social atmosphere. Adulthood relates to 

responsibility, decision-making, and stress within Dale’s interview. Recognising that there are ways of 

dealing with the complicated nature of being an adult, he engages with the things that make him happy 

when he is not having as much as fun as he used to as a child. Finally, James understands adulthood in 

relation to his experiences of childhood. He talked about growing up with a LD as being ‘weird’ and 

‘awkward’ and as being a time of lacking understanding. While adulthood does not inherently lead to 

normalcy, his adult life has been filled with experiences at Mencap where he has seen first-hand that he is 

not the only person with a LD. And, he has learned more skills to help him handle difficult situations and to 

help him share his knowledge with others. Adulthood for him involves understanding how to interact with 

others appropriately. For him it is about recognising consequences, understanding freedoms, making 

informed decisions, and acting with future goals in mind. 

4 . 3  G E N E R A L  C O N C L U S I O N S  

Due to the small size of the research sample, generalisations from the interviews cannot be made. 

However, by exploring these young men’s accounts of transition through the lens of distinct biographical 

fields alongside an analysis quality of life, I was able to discern some emergent patterns among their 
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discussions. Of considerable relevance to all of their narratives was the role of Mencap, and I was struck by 

how influential it was in their constructions of themselves and their development of competence within 

specific domains. For Smithy, engaging in workshops and volunteering have created spaces for him to 

explore and expand his social competence, which has positive implications for his ability to navigate his 

transition to adulthood. He did not discuss being employed or attending college--although this was not 

directly addressed in his interview--but given the amount he talked about Mencap and the gratitude he 

expressed towards its staff, it maintains a space of considerable significance for him. Similarly, Dale’s social 

life and material well-being are directly related to his status as an employee at Mencap. By being 

employed, Dale occupied the most conventional adult role of the young people interviewed, and his 

attitudes towards adulthood reflect his position as an employee, while being tempered by the skills he has 

learned at Mencap. Finally, Mencap offered James a space of learning that helped him become a successful 

self-advocate with a greater sense of who he is, what it means to have a LD, and how he can occupy a 

didactic role within his community to help himself and others.  

Overall, the main theme to emerge from these interviews is Mencap, particularly through its 

implementation of the Young Ambassadors program and its encouragement of developing self-advocacy 

skills. Through this program, Mencap scaffolded these young men’s ability and confidence in accessing 

social activities and developing responsibility and competence in different social and personal domains. 

Other areas of their lives may have been equally influential in some respects (e.g., home life), but the 

interviews provided a mere snapshot of each of the young person’s lives. Therefore, while Mencap 

emerged within a common pattern of support and influence, it may not be the most significant agent for 

each of the young people, but rather the most easily and comfortably disclosed. The emphasis on the 

project may be due to the fact that the interviews took place at the headquarters, but given how 

organically many of discussions regarding the skills and opportunities each young person earned through 

Mencap emerged, it appears that the services provided by the organisation were an important resource in 

facilitating the development of these young people as active, agentic, independent emergent adults.
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C H A P T E R  5 :  C O N C L U S I O N   

In this chapter I discuss the limitations and strengths of the project, as well as the implications for future 

research. In addition, I provide a brief overview of why the project was important for the field and for the 

young people involved.  

5 . 1  D I S C U S S I O N  

This project worked directly with a unique, small group of individuals in an attempt to better understand 

their experiences of leisure and their transitions to adulthood. I cannot generalise on behalf of their 

experiences, but their stories do draw attention to specific areas of thought and debate in the literature 

that are worth pursuing. 

Through this project I sought to address the key questions: What are young people with LD’s experiences of 

leisure activities? Is a transitions to adulthood framework appropriate for understanding these accounts? 

Because of the way the young people were accessed, the project departed slightly from these two 

questions to address directly the transitions of the young people and to explore how they were influenced 

by their experiences of leisure. Each young man participated in his community through the support of 

Mencap, and the interviews highlighted the significance of Mencap as a teacher and a social conduit, 

exploring, encouraging and invoking the use of self-advocacy skills in many different domains.  

Ultimately, the exploration of these areas relates their quality of life to their experiences at Mencap, 

through which they accessed more opportunities for leisure and learned self-advocacy skills by fostering 

confidence, independence and autonomy. Together these activities and skills have worked to aid the young 

men’s transitions to adulthood. And, while they all came to different conclusions about what it means to be 

an adult, they all acknowledged, to some extent, the role of Mencap and the role of leisure to their success 

and understandings of themselves as active and agentic adults in their own environments. 

5.1.1 Limitations and Strengths 

Because the project was done on such a small scale, opportunities to extrapolate the findings are limited. 

Due to time constraints I interviewed just three participants, who were from a specialised group, occupying 

a specialised place within that group. All of the participants were active and interested in participating in 

research projects and interviews, which made them perfect for the experience. In addition, they were all 

willing and enthusiastic about traveling to London on their own to attend the interviews. These young men 
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were comfortable navigating these environments on their own; however, it is unclear if this is related to 

the fact that they were all men. Perhaps a young woman with a LD would be less comfortable navigating 

this environment independently. Because the project only worked with young men, no more can be said 

about this prospect or any other attitudes, opinions or behaviours that may have been influenced by 

gender.  

This group was unique in the ease of their access for this project, which leaves questions of how to access 

those who are less involved or less high-functioning. How would their experiences differ, and how would 

they conceptualise childhood and adulthood? Few studies have addressed the thoughts and opinions of 

those with profound and multiple learning disabilities (PMLD), but some research has explored issues of 

quality of life and transitions to adulthood, recognising the extreme vulnerability, level of dependency and 

lack of opportunity that these young people experience (Bell and Cameron, 2008; Caton and Kagan, 2007; 

Petry, et al., 2005). Therefore, interviews with this population may have led to completely different 

understandings of young people with LD’s transitions to adulthood. 

Finally, as discussed earlier in relation to Smithy’s interview, the time constraint kept the interview 

structure and questions from being piloted, and because of this, Smithy’s interview lacked some focus and 

discussion of key topics. In addition, he was the only participant not to use the activity images consistently, 

which is most likely due to the way that they were presented to him. Overall, the interviews did progress 

smoothly and largely covered the topics I was aiming to address; however, future research may benefit 

from using a more narrative style technique, in order to better address changes that may have occurred 

between childhood and adulthood.  

While there were issues inherent in the interview process and concerns about the representability of the 

participants, the project itself created a positive and supportive environment for the young men to talk 

about themselves and share their experiences, while developing their self-advocacy and interpersonal 

communication skills. Each participant expressed how much he enjoyed the interview, and one asked if 

there would be an opportunity to do another.  

Overall, I was able to establish a positive rapport with each young person, which created an opportunity for 

them to develop their skills. By creating this comfortable environment, the interviews were able to cover 

topics of importance to the literature and to the young people, without having to address sensitive or 

intimate information. Within the context of short, semi-structured interviews, I was able to gain an insight 

into their unique experiences and developments as young people. The project explored areas of 
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competence and success in relation to quality of life and leisure activities all within the context of 

transitions to adulthood. Therefore, this project contributes to the broader literature and is relevant to the 

field of Childhood and Youth Studies as it explores discussions of childhood and adulthood, calling into 

question ideas of citizenship, rights and participation. In the interviews, the young people were not asked 

to relate their ideas of childhood and adulthood with one another, but they did. This provides more insight 

into how people with LD conceptualise childhood, and how they access and create their own theories of 

adulthood. Therefore, this project contributes to the wide-ranging discussion of young people with LD, and 

while it cannot stand on its own or make any claims, it can be used as a basis for future research. 

5 . 2  F U T U R E  D I R E C T I O N S  

Overall, this project highlights the leisure experiences of young people with LD in relation to their 

transitions to adulthood. For the young men in this study, participating in different activities within the 

community, at Mencap, or with friends and family fostered feelings of positive well-being, confidence, 

independence, responsibility and competence, which in turn, fed into the young people’s reconciliations of 

themselves as adults.  

Therefore, future research could focus on organisations such as Mencap to explore how their services and 

support affect the lives of young people. For the young men in this study, Mencap emerged as a pivotal 

factor in their development as individuals: James admitted to not knowing much about LD until he 

discovered Mencap, and until that point he had a difficult time understanding his place and relating to 

others because he felt ‘weird’ and ‘different’. Was this change due to the nature of programs like Young 

Ambassadors, or to the general support he received from the staff and services available to him through 

Mencap? This future research could explore the differing experiences of groups of young people who are 

and are not engaged with a service like Mencap. The research could address, via interviews, the young 

people’s differing biographies in relation to their leisure and transition experiences, subjective quality of 

life, and attitudes towards childhood and adulthood.  

5 . 3  F I N A L  R E M A R K S  

While the literature may argue that James, Dale and Smithy have not attained ‘adulthood’ within a 

normative framework (i.e., completing milestones such as leaving the family home or getting married), for 

these young people, adulthood is defined and accessed differently and individually, following a social 

constructionist representation of development (Burr, 2003). Arguably, these young men have avoided the 

issues of social exclusion, poor transitions and depression (Cameron and Murphy, 2002; Daniels, 2012; Hall, 
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2004, 2005, 2007, 2010a, 2010b), which may be due to their access to opportunities within their 

communities via Mencap. They are still growing and engaging in new experiences, and their attitudes and 

opinions may change as they have changed from childhood and adolescence. But overall, through Mencap, 

they have accessed opportunities to expand their areas of competence and success and have secured an 

avenue through which they may continue to develop, promote and share their skills.
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Project Description  
21/8/2013  
Page 2 of 13  
Ethical Review Application ER/CED30/2 (continued) (cont.)  
The overall aim of this project is to learn about how young people with learning disabilities (LD) experience leisure 
activities as an element of their transitions from youth to adulthood.  
My specific research questions are: How do the young people see themselves in relation to youth and adulthood? 
How have these feelings changed, or what may influence their change? How do leisure activities shape these feelings 
and attitudes? Do they play a role in their definitions of adulthood? What does leisure afford them? What do they like 
to do? Where and with whom do these activities take place (i.e. in a day centre)? What are these activities, and why 
do they do them?  
Research indicates that young people with LD are more likely to be at risk for poor transition experiences, social 
exclusion, and depression (Cameron an Murphy 2002; Daniels 2012; Hall 2004, 2005, 2007, 2010). Does leisure have a 
role in protecting against these issues through increasing social contact, reducing stress, etc.? How does this relate to 
the experience of transitioning from child to adult services? Transitions to adulthood in recent decades have become 
more and more complex and prolonged for youth of all demographics, but particularly for those with LD, the 
transition is often stilted or never fully complete when defined by cultural norms. For young people with LD, 
independence is often not realised in the same way as it is for other youth, but alternative definitions can be 
constructed. Perhaps, participating in different activities can help shape and realise these understandings.  
In order to understand these constructions, young people (aged 18+) and their parents/support workers/guardians 
will be interviewed using a technique known as the Talking Mat that has achieved great success in previous research 
with people with LD, communication disorders, and dementia (Bell and Cameron, 2008; Cambridge and Forrester-
Jones, 2003; Cameron and Murphy, 2002). Participants are presented with images of emotions (happy, unsure, 
unhappy), topics (work/school; inside leisure; outside leisure; etc.), and sub-topics (e.g., inside leisure could include 
computers, art, music, etc.). For each topic, the participant selects relevant sub-topics and places them under the 
emotion categories. This creates a comfortable and safe environment for discussing different aspects of their lives, 
and allows the participant to have more equal ground with the researcher during the interview. The questions relating 
to the different topics and sub-topics will relate to the young person's daily routine and experiences of relationships, 
services and leisure activities in the hopes of learning more about the role of leisure in the context of the transition 
from child to adult services. If the young person feels this method is too simplistic for him or her, a simple discussion 
about the topics covered by the Talking Mats will occur.  
The discussions are intended to not be intrusive or unsettling for the participants. In order to ensure that full, 
informed consent is achieved and that the interviewee is comfortable throughout the interview process, the young 
person will be asked to attend the interview with a trusted adult (parent/guardian/support worker, etc.). Previous 
research has indicated the utility of having a familiar adult present for the interview, as some participants may not 



 

  

vocalise their discomfort, but this individual may recognise this when the interviewer may not (Boxall & Ralph, 2009, 
2010; McDonald & Kidney 2012). This will be discussed further in the risk assessment.  
Overall, many steps will be taken to ensure that each participant understands the process of the interview, the 
purpose of the research, and the voluntary aspect of participation that includes not conducting the interview, ending 
the process early, or denying data to be used in the final report.  
(Please see attached documents for the list of references.)  
Ethical Review Form Section A (ER/CED30/2)  
Question  
Response  
>> Checklist  
A1. Will your study involve participants who are particularly vulnerable or unable to give informed consent or in a 
dependent position (e.g. people under 18, people with learning difficulties, over-researched groups or people in care 
facilities)?  
Yes  
A2. Will participants be required to take part in the study without their consent or knowledge at the time (e.g. covert 
observation of people in non-public places), and / or will deception of any sort be used?  
No  
A3. Will it be possible to link identities or information back to individual participants in any way?  
No  
A4. Might the study induce psychological stress or anxiety, or produce humiliation or cause harm or negative 
consequences beyond the risks encountered in the everyday life of the participants?  
No  
A5. Will the study involve discussion of sensitive topics (e.g. sexual activity, drug use, ethnicity, political behaviour, 
potentially illegal activities)?  
No  
A6. Will any drugs, placebos or other substances (such as food substances or vitamins) be administered as part of this 
study and will any invasive or potentially harmful procedures of any kind will be used?  
No  
A7. Will your project involve working with any substances and / or equipment which may be considered hazardous?  
No  
A8. Will financial inducements (other than reasonable expenses, compensation for time or a lottery / draw ticket) be 
offered to participants?  
No  
>> Risk Assessment  
The interviews will be conducted with a vulnerable population--young people with learning difficulties aged 18 or 
older; however, a trusted adult (e.g., a parent/guardian/support worker) will be present for the whole interview. In 
addition, no sensitive material will be covered, and from the beginning, I will explain to the young person and adult 
exactly what they are agreeing to and that they are allowed to stop the interview at any time. In order to gain 
informed consent, each participant and accompanying adult will be emailed a written consent form and information 
sheet. There will be two copies of each, one in normal format and one in an easy read format, consisting of larger text 
and images. If the young person or their family does not have access to email, phone calls will be made, during which I 
will read through the information sheet, answering any questions that may arise, and explaining the consent form 
they will need to sign before the interview takes place. If they are interested a time and place will be decided for the 
participant, the accompanying adult and me to meet. During this meeting, I will go through the information sheet and 
consent form again, and I will also show the participant the recording device and Talking Mat. This meeting is to 
establish a level of rapport with the participant and adult, and to determine if the Talking Mat method is appropriate 
for the young person (i.e. if they have high functioning communication skills, they may wish to have a semi-structured 
interview instead). During this time they will be asked if they would like to participate. If they agree to participate, a 
date and place for the interview will be agreed upon, or they will be given the option to take a quick break (e.g. have a 
cup of tea) and then start the interview shortly thereafter. Interviews will take place in a quiet area where the young 
person feels most comfortable (e.g., home, local cafe, youth centre, etc.) and is up to their discretion. Prior to starting 
the interview, I will briefly introduce the project again and then ask the young person to relay to me as best they can 
what they think the research is about and what they will be asked to do--they may refer to the accompanying adult if 
they are not sure how to express their understanding. At this time, if there are any discrepancies in their description 



 

  

and the actual project, I will explain the project again in a more adaptive way to ensure clarity and informed consent. I 
will once again emphasise that if the young person is in any way uncomfortable with participating, they do not have to 
take part in the interview. I will also explain that if they change their mind about participating during the  
interview, they may do so--at this point they can determine if they would like their data to be deleted and not 
included in the final report. The young person and adult will then be asked to sign the consent form (the adult's 
signature confirms that the young person is aware of what they are agreeing to and that this consent is voluntary). 
The interviews will use Talking Mats to help facilitate discussion (see project description for a detailed description of 
the method). Completed Talking Mats will be photographed as a supplement to the interviews; however, the 
photographs will be only of the Talking Mats. The participants will not be included in the frame. They will also be given 
the opportunity to change anything on the Talking Mat before the photograph is taken, in case they decide that they 
do not stand by the images wholeheartedly. Finally, while the interviews will be recorded, no one else will have access 
to them, the participants will be referred to by pseudonym (which they may choose themselves) throughout the 
report, and the data will be deleted one year after completion of the report. The data will be kept in a protected file 
separate from the rest of the project materials.  
A9. If you have answered 'Yes' to ANY of the above questions, your application will be considered as HIGH risk. If 
however you wish to make a case that your application should be considered as LOW risk please enter the reasons 
here:  
 
Ethical Review Form Section B (ER/CED30/2) (cont.)  
Ethical Review Form Section B (ER/CED30/2)  
Question  
Response  
>> B.1 Data Collection and Analysis (Please provide full details)  
B1. PARTICIPANTS: How many people do you envisage will participate, who they are, and how will they be selected 
The project will ideally benefit from interviews with 3-5 young people (aged 18+) with learning disabilities and their 
parent(s)/carer/guardian/support worker present. They will be willing to discuss with me their daily life activities, their 
leisure activities, and their experience of transitioning to adulthood. The participants will be accessed through Mencap 
in London, and each suggested participant will be contacted via email or telephone. Those who are interested, will be 
given further information in a face-to-face meeting before scheduling an interview. Any person who is willing to 
participate will be selected for the interview.  
Here is an email from Mencap's Research Manager outlining their policy for involving external researchers in their 
projects: 
Hi Colleen, 
I would say that in general I am happy for Mencap to be named. If I had to put it formally I'd put the situation 
something like this:  
The initial research proposal was reviewed by the research and evidence manager at Mencap and on the basis of this 
Mencap were happy to facilitate initial contact between the researcher and Mencap's Young Ambassadors to explore 
the possibility of Young Ambassadors being participants in the research project. Mencap would expect that prior to 
any interviews actually taking place the research project is reviewed and approved by the research institution's ethical 
approval process and that Mencap has seen official notification of this approval and any relevant documentation 
(information leaflets, consent forms etc.).  
So as long as you are happy sharing the approval (once you have it) and letting me, Sally and Ellen (if appropriate) 
check any information leaflets and consent forms before any interviews take place then I'm happy for you to recruit 
participants via Mencap.  
I guess from our point of view I would want to make it clear that we are happy to put researchers in touch with people 
but that we do expect there to be an ethical review process. In this case we only reviewed it informally internally, 
because we were aware there would be a formal review through your university.  
Best,  
Sam 
Sam Callanan 
Research and Impact team, Development and Innovation 
Mencap  
B2. RECRUITMENT: How will participants be approached and recruited?  
21/8/2013  



 

  

Participants will be recruited through Mencap in London. Participants are members (Young Ambassadors) of a 
Mencap project called Inspire Me. This is a national youth project that supports young people with learning disabilities 
aged 14-25. The Young Ambassadors are specific members of the Inspire Me project who are particularly engaged in 
learning disability issues and are looking to get more involved by participating in different projects and volunteering 
for Mencap. As volunteers for Mencap they hold a range of roles from sitting on interview panels to participating in 
research projects. Therefore, my project fits well within the aims of the Young Ambassadors' learning, participation 
and development as self-advocates. A member of the research team at Mencap will put me in contact with some of 
the Young Ambassadors. From there, I either will contact the potential participant directly or their family/support 
worker, depending upon the recommendation of the person at Mencap.  
Here is an email from the Research Coordinator for the Young Ambassadors, where she explains the Inspire Me and 
Young Ambassadors project as well as my project's utility for addressing their aims:  
Hi Colleen,  
Great to hear about your research project; it sounds really interesting. Judging from your research proposal, I'm sure 
we have some Young Ambassadors who would like to be interviewed to help out with your research. I'm sure Sam did 
a good job explaining Young Ambassadors, but just in case he didn't...  
Young Ambassadors is part of the Inspire Me project which is a national youth project supporting young people aged 
14-25 with learning disabilities to develop the skills to reach their full potential and make a difference in their 
communities. Our Young Ambassadors are young people with learning disabilities identified through this project (or 
sometimes elsewhere) who are particularly engaged with learning disability issues, keen to get more involved and 
volunteer for Mencap. They do a whole range of voluntary roles for us, including sitting on interview panels, speaking 
at events and participating in research projects such as yours.  
Part of my role as Regional Youth Coordinator is to find opportunities such as these for our young ambassadors in 
London and support them to take part. As you are based in Brighton, my colleague Sally Cochrane (who does my job 
but in the South East Region) will actually get in contact with you. She has some Young Ambassadors in Brighton who 
she thinks would be interested. If you do need some more young people, I am happy to organise some of our London 
based young people as well.  
Many thanks  
Ellen  
Ellen Wilson 
Regional Youth Coordinator -Inspire Me Mencap 
http://inspireme.mencap.org.uk  
 
Ethical Review Form Section B (ER/CED30/2) (cont.)  

B3. METHOD: What research method(s) do you plan 
to use; e.g. interview, questionnaire/self-completion 
questionnaire, field observation, audio/audio-visual 
recording?  

Interviews will be conducted, and each interview with be audio-
recorded. In addition, photographs will be taking of completed 
Talking Mats and Timelines.  

B4. LOCATION: Where will the project be carried out 
e.g. public place, in researcher's office, in private 
office at organisation?  

Interviews will be conducted in a place the participant feels 
most comfortable. This place will be quiet enough to record the 
interviews. As accessibility may be an issue for some 
participants, I believe it is best for them to suggest where their 
needs will be best accommodated (e.g., at home, in a local cafe, 
a youth centre, library, etc.).  

>> B.2 Confidentiality and Anonymity   

B5. Will questionnaires be completed anonymously 
and returned indirectly?  

N/A  

B6. Will questionnaires and/or interview transcripts 
only be identifiable by a unique identifier (e.g. 
code/pseudonym)?  

Yes  

B7. Will lists of identity numbers or pseudonyms 
linked to names and/or addresses be stored securely 
and separately from the research data?  

Yes  

B8. Will all place names and institutions which could 
lead to the identification of individuals or 

Yes  



 

  

organisations be changed?  

B9. Will all personal information gathered be treated 
in strict confidence and never disclosed to any third 
parties?  

Yes  

B10. Can you confirm that your research records will 
be held in accordance with the data protection 
guidelines (see guidelines on research governance 
website)?  

Yes  

B11. Can you confirm that you will not use the 
research data for any purpose other than that which 
consent is given?  

Yes  

B11a. If you answered NO to any of the above (or 
think more information could be useful to the 
reviewer) please explain here:  

Each participant and their accompanying adult will be referred 
to under a pseudonym within the data files and the written 
dissertation.  

>> B.3 Informed Consent and Recruitment of 
Participants  

 

B12. Will all respondents be given an Information 
Sheet and be given adequate time to read it before 
being asked to agree to participate?  

Yes  

B13. Will all participants taking part in an interview, 
focus group, observation (or other activity which is 
not questionnaire based) be asked to sign a consent 
form? If you are obtaining consent another way, 
please explain under 15a below.  

Yes  
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B14. Will all participants self-completing a questionnaire 
be informed that returning the completed questionnaire 
implies consent to participate?  

N/A  

B15. Will all respondents be told that they can withdraw at 
any time, ask for their data to be destroyed and/or 
removed from the project until it is no longer practical to 
do so?  

Yes  

B15a. If you answered NO to any of the above (or think 
more information could be useful to the reviewer) please 
explain here:  

Because participants have learning disabilities, the adult 
they bring with them will also sign the consent form 
confirming that the young person is knowingly agreeing to 
participate in the study and understands what the study 
involves.  

>> B.4 Context   

B16. Is Criminal Records Bureau clearance necessary for 
this project? If yes, please ensure you complete the next 
question.  

No  

B17. Are any other ethical clearances or permissions 
required?  

No  

B17a. If yes, please give further details including the name 
and address of the organisation. If other ethical approval 
has already been received please attach evidence of 
approval, otherwise you will need to supply it when ready.  

 

B18. Does the research involve any fieldwork - Overseas or 
in the UK?  

Yes  

B18a. If yes, where will the fieldwork take place?  
The fieldwork will take place in the UK. Interviews will be 
conducted in a quiet location in which the participant feels 



 

  

most comfortable (e.g., in a local cafe, youth centre or the 
participant's home).  

B19. Will any researchers be in a lone working situation?  No  

B19a. If yes, briefly describe the location, time of day and 
duration of lone working. What precautionary measures 
will be taken to ensure safety of the researcher(s)?  

 

>> B.5 Any further concerns   

B20. Are there any other ethical considerations relating to 
your project which have not been covered above?  

No  

B20a. If yes, please explain:   
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Information about the Research 

 

 

This research is asking about 
the importance of leisure for 
young people with learning 
disabilities as they transition 
to adulthood. 

 

When we say transition we are 
talking about all the things 
that change in your life when 
you become an adult. 

 

Maybe you like to play video 
games… 



 

  

 

Or play football… 

 

Or maybe you like going to the 
cinema with your friends and 
family. 

 

Things like these might be 
important to you and might be 
important to your transition. 

 

I want to talk to you about all 
of these things to see what 
you think. 

 
 

What am I going to do? 
 



 

  

 

I will speak to young people 
with learning disabilities and 
their parent/support 
worker/guardian about  
leisure and transitions. 
 

 

We will talk about activities 
you like and dislike, and those 
you think you might like. 
 

 

We will use something called 
a ‘Talking Mat’ to help explore 
these different experiences. 

 

Or, if you’d rather just talk, we 
can do that, too. I just want to 
hear what you think. 
 
 

How can you help? 



 

  

 

Do you like to do different 
things for fun? 

 

If so, I’d love to for you and 
your parent/support 
worker/guardian to meet 
with me, so I can tell you 
more about the project. 

 

If you like the idea of it, we 
can take a little break and 
then start the interview. 
 

 

Before we start the interview, 
you will be asked to sign a 
consent form. This means 
that you agree to be in the 
study. You do not have to be 
in the study if you don’t want 
to. 



 

  

 

If you decide to be in the 
study, I will record what you 
have to say, and I will take 
pictures of the different 
Talking Mats. 

 

Only my supervisor and I will 
listen to the recordings for 
the purpose of my      degree 
at Sussex     University. 

 

All of this will be put into a 
report for other people to 
read. 

 

But, we won’t use people’s 
names in the report. Instead, 
you’ll pick your own fake 
name that I will use in the 
report. 



 

  

www.mencap.org.uk

 

I'd like to talk to you        
because some people at 
Mencap thought you would 
be a good person to talk to. 

www.sussex.ac.uk

 

If you decide you do not want 
to be in the project later that 
is ok. 
It won't make any            
difference to what you do 
with Mencap. 
This study is not to do with 
Mencap. It is for my degree at 
University. 

 
For more information: 

 

 

If you want to know more, 
please contact me, the   
researcher: Colleen      
Dolan. 



 

  

 

By phone: 07539308583 

 

By email:                  
coldolan225@gmail.com 

 

If you have any worries 
about the project, please 
contact my supervisor, 
Rachel Thomson at 
(01273)876689 or 
r.thomson@sussex.ac.uk 

 



 

  

 

 
Project Title:  Conceptualising transitions to 

adulthood for young people with 
learning disabilities 

 
             Tick: 

 

I have read the 
information sheet. 

 

 

I have talked to the 
researcher about the 
project. 

 

 

I understand the 
information about the 
study, and I would like 
to take part.  

 



 

  

 

I agree that the 
researcher can record 
what I say, and I 
understand that I can 
ask to have the       
recorder switched off at 
any time. 

 

 

The researcher will keep 
the recordings of what I 
say in a safe place.  

 

 

I understand that the 
researcher will write a 
report, but will not use 
my name in it.  

 

 

I can change my mind 
about taking part at any 
time.  

 

 
Name (please print) ___________________ 
Date: ______________________________ 
Signature: __________________________ 



 

  

A P P E N D I X  B  

This section contains the images used during the interviews. These were presented as individual cards 

within the different categories of home, social and physical leisure. 
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A P P E N D I X  C  

This section contains the transcripts from the three interviews. They are organised chronologically and 

contain the entire contents of the interviews. Each transcript is labelled clearly with an explanation of the 

acronyms used. 
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Interview 1: Smithy and Becky 

Participant: Smithy (S); Accompanying Adult: Becky (B); Interviewer (Int) 

S: Hi, I’m Smithy, and I’m a young ambassador for Mencap, I am 23...no, stop, that’s a mistake... 

Int: Oh, that’s okay; take your time. 

B: Are you older, Smithy? 

S: Yes, I am, twenty-five years old. 

Int: All right that’s perfect. If you’re ready to start, we’re going to talk about things you like to do at home for fun. So 

that’s anything, not like, cleaning, I guess. 

S: Oh, I do clean. I clean my room; I hoover my room. That’s what I like doing. Um, cause my mum tells me to clean up 

my room, take my washing downstairs… 

Int: Oh are those all fun things that you like to do, or are their other things you like to do at home? 

S: (sighing and shaking his head): Noooo… 

Int: (laughs) I didn’t think so! So what kind of things do you really enjoy doing then, at home? 

S: Um, I basically enjoy um, um, I enjoy going to cafés and restaurants. I enjoy going to the cinema, I enjoy going to 

parties, and I also enjoy like um, clubbing. I like going to. And I also like um, I also like to, um, drive, as well. And I also 

like to, spend a bit of time with my wife, who’s, obviously, she’s away for the week. So I’m all left alone. 

B: Are you really married, Smithy? 

S: No, no.   

Int: Okay, so of those things, those sound like really social things, that you like to go out and do a lot of things, do you 

have a particular thing that you really like to do of those that’s like your favourite? 

S: Um, my favourite thing would be, is finding a date. 

Int: Finding a date, okay. 

S: Yeah. 

Int: So how do you go about doing that then? Do you just, like, go out with your friends and stuff? 

S: I like to go out with my friends, and I like to do a bit of socialising. You know, Get a bit, get a bit, not too restless, but 

have a bit friendly with um, and all that. Just try and make sense of people because um, I know this might feel a bit 

weird to some people, but I go out every day, and I see people and it’s like “Hey,” I’ll go “Hi there, I’m looking for a 

date, do you want to come for a drink with me or go out for dinner with me? I can pick you up at about 8 o’clock if you 

wanna?” And then she says, “Oh, no, I’m sorry, I’m too busy tonight.” So, yeah.  

Int: That’s all right though, better luck next time, yeah? 

S: Yeah. 

Int: So you said the cinema and stuff. What’s your favourite film that you’ve seen recently that you’ve really liked? 
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S: Recently, I have seen a film with um, oh...um, oh god there’s so many, oh… 

Int: That’s all right. Do you want to talk about one that you just particularly like in general? It doesn’t have to be a 

recent one. 

S: Um, I particularly like, um, well my favourite actor is um, Michael Caine. 

Int: Oh nice, Michael Caine. So do you like the Batman movies then and stuff? 

S: Uh, yes! Yes, I like them, but also I like, um, The Italian Job. I like that film, so yeah. 

Int: Oh that is a good film! So, when you do go to the cinema stuff, whom do you go with? 

S: Oh, I go with my dad. 

Int: Oh with your dad, very nice. And does he like the same kind of films as you? 

S: Yes. 

Int: That’s really nice. Good kind of family bonding and stuff. 

S: Yeah. 

Int: So how often do you think you go to the cinema, and stuff? 

S: I go to the cinema about, um, well we used to go, well. When my dad was younger, he used to socialise with his 

friends. Well he’s got, he used to go to the cinema all the time. When my dad was about my age he used to go 

everywhere. He used to be, he’ll work, then he’ll just come home and then he’ll just go out with his mates to the 

cinema or to the disco or something. So yeah, that’s what he used to do cause um, my mum and dad brought me up 

this way so, um… 

Int: So, yeah, you seem like you really like to do things, kinda raised in that environment. 

S: Yeah, just like socialising, and just going out with friends. 

Int: Cool, yeah where’s your favourite place to go out then? 

S: Um, my favourite place would be the pub. 

Int: The pub, yeah. How often do you like to go out to the pub with your friends? 

S: I go out to the pub about three times a day... 

(B giggles) 

Int: 3 times a day? Are they open for three times a day? 

S: (laughs) No, I guess two times a day, sorry, (laughs). It’s very, very good. 

Int: Yeah, you like it a lot? 

S: Yeah, but I enjoy it, so it’s very, very good.  

Int; You usually go with your friends and stuff to that, or? 
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S: Yeah. I go with my friends. Yeah, it’s good; it’s nice. 

Int: Do you guys just kind of hang out and chat for a bit? And that kind of stuff? 

S: Yeah, we just chat and we have a drink and then we just chat, chatting. You know, it’s good.  

Int: That’s really good. So, why do you think you enjoy that so much? Is it the company? Or is it the place? Or...  

S: Um, it’s the atmosphere, and also it’s the pub itself. Because it’s a very old pub, it used to be, um, a cinema, back in 

the [60’s?]. Um, it used to show films and shows like Frank Sinatra, all that. ‘Cause that’s one of my favourite theatre 

shows, that’s The Rat Pack... 

Int: Very cool. Okay, so we’ll move onto stuff at home. What do you like to do? Like, I guess in here [shuffles through 

image cards] we had things like computer, video games, or art and things like that. Is there anything like that you like 

to do at home, or do you find that you’re mostly out? 

S: Um, I do stay at home sometimes, if I’m being a bit lazy and all that. Um, I sometimes, I eat because, oh god, I never 

stop eating that’s my trouble, I never do!  

Int: Well it does taste good. 

S: (laughs). Yes it does. I watch TV. Well on my iPad because I don’t have an iPhone, um, because um, for safety 

reasons. I wouldn’t have an iPhone because they get nicked. 

Int: With television and stuff what do you like to watch? 

S: Um...(hesitates) 

Int: Or do you not watch it that much?  

S: I don’t watch it very often... 

Int: Oh that’s okay! We don’t have to talk about it then! I mean it sounds like you’re out doing stuff quite a bit, so 

that’s cool. We can move onto other things if you don’t want to talk about stuff at home. 

S: Oh, thank you, that would be brilliant. 

Int: Of course that’s fine. Um, we can talk about, you said you liked things like swimming; we can talk about that; are 

there any other physical activities that you really like? 

S: Um, I like, um, swimming because I like doing backstroke, front crawl and um, breaststroke, as well. And I also like, 

just um, I also like lying down in the water also because it helps me relax, as well.  

Int: Oh, that is really nice. Do you like going to a local swimming pool, or do you go to the beach or... 

S: Um, they said that there was a swimming pool, or a swimming baths here in, um, Old Street. Um, it must be new 

because I’ve not heard of it before, so yeah.  

Int: So you might check it out, kind of a thing, if you can find it?  

S: Yeah. 

B: Where do you go at the moment, Smithy? Do you go with [XX]? With X swimming or do you go somewhere else? 

Sorry... 
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S: Um. [looks uncomfortable] 

B: It’s all right. I just wondered if that was, do you do the swimming group with [XX] and [XX]? 

S: Um, yes. 

B: Okay, so where do you guys go swimming at the moment with that group? 

S: Um, I haven’t been going with them.  

B: Oh, okay. That was my question. Sorry, Smithy, I didn’t mean to put you on the spot there. 

Int: So you used to go with a group basically, and now you’re looking for another place to go? 

S: [Nods] 

Int: Okay, cool. Um, so do you just enjoy it because it’s relaxing, or?  

S: It’s relaxing, and I enjoy it, and also it’s exciting. I like it, yeah. 

Int: Cool. So now if you go again, will you go by yourself, or will you go with friends?  

S: Yeah, I’ll go with friends, but I’ll go when it’s not too busy. 

Int: Oh yeah, it’s no good when the pool’s too busy. It’s all cramped and crawling around people and getting splashed 

in the face. 

S: Yeah, it’s no good 

Int: What about anything else? You can look through these if you’d like [points to images] 

S: Um, like. Basketball, I like. 

Int: Oh nice! Do you like to play basketball or watch basketball? 

S: Um I like to play basketball actually. 

Int: Cool. Do you like to play on a team or with friends or just for fun?  

S: Just for fun. Yeah, and also golf. I like golf as well. Um, I’ve got a set of golf clubs which are at home which I have, 

um, which are...Cause I’ve got, um, well, a club which is, on a proper golf course you have to use a driver, which is um, 

which is like, where you have to go [demonstrates golf swing] and they say “Okay, watch the birdie now”. Like that, 

yeah. 

Int: Did you watch the PGA [European Open] over the weekend, or do you rather play it? 

S: I’d just rather watch it than play it because it’s, it’s you might think it’s easy, but it’s not. 

Int: Yeah, it’s really hard. 

S: It’s really hard, golf. Really, really hard game to play. It’s not very easy with the driver; you’ve got to line the ball up 

with it: line it up properly because if you don’t it’s just going to go out of bounds or in the rough. 

Int: Yeah, it is really tricky. My parents play and they tried to get me to play it. I was absolutely horrible--I do not have 

the patience for it! It is a really difficult sport. Good to watch though, definitely. 
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S: Oh, Americans love playing it. They just say, “Oh, I’ve got a hole in one!” 

Int: (laughs): My mom did get a hole in one! It was very cool. But I don’t think it will happen again. Is there anything 

else you want to talk about, other social things you like to do? Anything else if you want to talk about it 

S: Um... 

Int: Happy to hear about it, but if you don’t that’s okay too. 

S: It’s fine; don’t worry. I like to, um, I like to go shopping.  

Int: Oh, wow, I can’t believe I didn’t put that one in there! That’s a really good one. 

S: I um, well, I like going, um, well clothes shopping I do like.  I don’t buy women’s clothes, not like that, no. Um, but I 

buy, I buy, sort of like men’s clothes because I shop in the men’s department not the women’s.  

Int: Well, men have to go shopping, too. 

S: I buy…I wouldn’t go shopping with a woman though. 

Int: (laughs) How come? 

S: Um, they’re too, no, no, they’re too, cause they... 

Int: Do they take too long, like in the films and stuff? 

S: They take too long! Yeah. They like to buy the whole shop. 

Int: So do you kind of just like to go shopping? 

S: Yeah, just like to go shopping, and I just like to go out, and just go home.  

Int: Not bad, so you don’t take your time shopping. You go in and out, kind of a thing? 

S: No, I take my time, that’s what I do. I take my time and then I come out. 

Int: Nice, do you go shopping with anyone else or just kind of? 

S: I do sometimes go shopping with my dad, but um, that’s about it. 

Int: Yeah, I think shopping in groups--I get very frustrated with shopping in groups. I know what you mean about 

people taking too long! Um, anything else that you want to talk about…about that or about anything? 

S: Not... 

Int: Not really? 

S: Yeah, not really. 

Int: Okay. 

B: If you don’t want to talk about it, Smithy, that’s fine, but two things that I thought about if you wanted to, you 

could talk about your DJ-ing with [XX] 
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S: Oh, yes! The DJ-ing. I’ve been doing DJ-ing. That’s been going really well. Recently, or just before actually, well you 

came along to it [gestures to Becky], we done a DJ workshop which was um, all about DJ-ing because I like DJ-ing 

because I like House Music and I like Drum and Bass music, as well. So, um Drum and Bass is my living. I like Drum and 

Bass, I like listening to music, you know, like that (bops head up and down, closes eyes). So yeah that’s it, and House 

music just gets you going like this (moves head around in a different way). And it just gets you going, so it’s really 

good. Um, so yeah. But I like DJing it’s quite good and the next thing I want to do is DJ with vinyl records. 

Int: Oh, cool! Really cool. 

S: Yeah.  

Int: So how long have you been DJ-ing for then? Is that like a recent thing or is it? 

S: Yeah, yeah. I think I’ve been doing that for about five weeks; I’ve been doing that. Five, six weeks something like 

that I think. 

B: Yeah, it was quite recently. 

S: So yeah it was quite recently that I started doing that cause, um, [XX] got me involved in that. 

Int: Is that another one of your friends or is that... 

S: Yes.  

B: He ([XX]) also runs the social inclusion project here in this area in Islington for Mencap.  

Int: Okay cool. So that workshop that you did was that with people from that group or was that just kind of a separate 

thing? 

S: Um, just kind of a thing, yeah.  

Int; Oh cool. Did you find it really useful? Did you enjoy it? 

S: Um, I find it a bit useful, yeah. Um, okay. [shuffles the cards] 

Int: Yeah, they’re a bit distracting; you don’t have to use them if they’re not helpful. 

S: Yeah. I also like, um, I like going to places, as well, like museums and all that.  

Int: That’s cool. That’s really nice cause they’re all pretty much free here in London, right? 

S: Yeah. 

Int: That’s really nice. Do you have a particular one that you enjoy more than the others, or do you just kind of like to 

go anywhere? 

S: I like the, my favourite museum is the Transport Museum. 

Int: Oh cool.  

S: Yeah. Um,  

Int: Do you go there often? 
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S: No, not often. I’ve been to the Transport museum, the science museum, the history museum and I’ve also been to 

the Imperial War museum, which is near Lambeth Wharf, I think. And, also the RAF museum, which is in Hendon.  

Int: That’s really cool. And whom did you go with to those? 

S: My dad.  

Int: Oh cool, is he into that kind of stuff as well? 

S: [Nods yes] 

Int: Very nice. Sounds like you guys do a lot of stuff like you’re really quite similar. That’s very cool that you and your 

dad can do lots of stuff together. So why do you like museums?  

S: Just, um, I’m just attracted to them. I don’t know why, I just am. [laughs] Um, so yeah. 

Int: Yeah, and it’s like a good day out, as well. 

S: Yeah.  

Int; That’s really nice. Very cool. Anything else?  

S: Do you want to say anything, Becky? 

B: It’s only if you want to say something about it, and I don’t know if it’s really leisure, but do you want to talk a little 

bit about being a Young Ambassador? ‘Cause it’s really interesting. 

Int: Yeah! That is really interesting. I’d love to hear about it if you want to talk about it. 

S: Okay, I’ve loved being a Young Ambassador because Mencap have helped me all my life, um, and they’ve been very 

helpful, Mencap. And they’ve been very useful, um, Becky has helped me out, and [lists a bunch of names of other 

workers at Mencap] they’ve helped me out a lot, so yeah. 

B: Do you want to tell Colleen a bit about what you’ve done because you’ve helped us out massively by being a 

volunteer. 

S: Yes, well, I’ve done, I did Change Makers. That was when [XX] was here, I did that with [XX] and [XX], up in Croydon. 

That was very good. Basically what we had to do was go to Croydon and just get, and teach at a college there. Go to a 

college and we were teaching all these guys like how to do like do, um, just teach them like how, like we were 

teaching them like how to... 

B: Like campaign 

S: Yeah, campaign and like how to like to show them what it’s all about and get them to know more about that so…  

Int: That sounds really cool. 

S: Um, so we did that. And I also did a workshop with--I think I did one with Becky... 

B: Did you come with me? Have you done one with [XX]? 

S: Yeah, I’ve done one with [XX]. Yeah, I did one which was a money workshop, and I did a dial gram, which is like a 

chart which is like, um, a thing that I did with exercising and eating healthy. And trying to, ‘cause I like to eat healthy, 

salads and all that, which is very, very healthy for you, yes. And also, I like to um, I like a lot of food, I do like, and I also 
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like, a did a dial gram, and what else with healthy eating and like going out to places more, um, helping the 

community and like, and going like helping--getting out and about ‘cause I had said that. And that’s very good. Yeah. 

B: So that was kind of one of the activities we do called “Wheel of Life”, so it’s sort of about the different areas of your 

life. And the workshops, they’re with other young people, 14-25 year olds, so you kind of. 

S: Yeah.  

Int: That sounds really nice and really fun. How did you get involved with that? 

S: It’s just kind of a thing that they do. It’s quite good. Yeah. 

B: Did you do a workshop with [XX]? Is that how you found out? 

S: Yes, she did.  

Int: It sounds like there are lots of cool workshops that go on here, that’s really cool. Is there anything else you wanted 

to talk about, or we can kind of move onto the next little bit? 

S: Um, no, move on. 

Int: [moves images out of the way]  

S: Oh, and I also did a presentation which was at a school, um which I done near, I went, I done that with [XX] who 

doesn’t work in this department, and I also did a workshop with him, which I went onto a school in London which was 

the [inaudible] Primary School in South London, and it was very good.  

Int: Did you kind of do a class with them? Or what did you do? 

S: Um, we did an assembly with them, um, two assemblies, so it was very, very good. They were answering me 

questions and everything so, I answered back, so it was very good. It was a lovely school. 

Int: Very nice, sounds good. And that was with the Young Ambassadors as well, then? 

S: Yes. 

Int: So should we move onto this little bit here. Okay, so this is where I’m going to tie everything in a bit. You know in 

the beginning I said the bit about transitions and the move to um adulthood, and so, in this bit I just kind of want to 

talk about the activities we talked about before and how basically are they, a lot of those things are they things you’ve 

always enjoyed or have you kind of started to enjoy as you got older? 

S: Um… 

Int: I mean, like the cinema is something you’ve probably enjoyed since you were a kid, but something like eating 

healthy you might like now that you’re older. 

S: Well, I was born in 1987, so probably in that year, I don’t remember much (laughs), so um, but Becky might have 

been born in 1985 so she might know more (laughs).  

Int: I guess more what I mean is, when we mature and stuff our interests change and the things we like to do might 

change, and I was wondering if you think that as you’ve started doing different things, if that has related to you 

getting older and feeling more mature and things like that. Does that make sense? 
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S: It makes kind of sense. 

Int: Kind of sense, okay, I have a feeling a lot of things are in my head and they sort of make sense to me, but I’m 

having a hard time relating them, so we can kind of move to--let’s try it from this angle, I guess. If you were to 

describe like, um, qualities or things that a child or a young person would have, what kinds of things would you use to 

describe them? Like for me, I would say children and young people don’t have many responsibilities or are very 

innocent, or something like that. Other things you might describe. 

S: I think I can describe them as, popular. Popular and enjoyable.  

Int: So it’s like a happy time kind of a thing? 

S: Yeah, a happy time and a very emotional time. 

Int: Yeah, that definitely makes sense, teenage years those are tough. 

S: Yeah 

Int: So what would describe an adult as? 

S: I would describe an adult as um, oh do you mean like as in... 

Int; Like what they do, what they’re like. 

S: Oh, okay. They like to do a, um, they like to watch a film and then see how they, hmm, say how they, they see what 

they can remember from it. 

Int: Okay cool, that makes sense. Definitely. I guess also, things like, I guess, you know how they say, like the 

government, “once you turn 18 you’re an adult” kind of a thing 

S: Yes. 

Int: Do you think that once you turn 18 you feel like an adult? Is that... 

S: Yes. 

Int: You think so? And, how come? Why do you think that might be? 

S: Um, I just think that when you turn 18, as you, it’s all right when you’re younger, but when you’re older you just 

want to try and do more things.  

Int: Okay that makes sense, definitely. And do you think there’s like more responsibility and things like that that 

comes with being 18?  

S: Yes, that’s right.  

Int: And things like independence and stuff like that? 

S: Yes 

Int: So would you say that when you turned 18, you were immediately like, “Yes! I’m an adult” 

S: Yeah, that’s exactly what I did. 
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Int: Okay, cool. That’s really nice--very cool. I guess, is there anything else; do you have any ideas about anything like 

that? I’m kind of out of questions for you. So if there’s anything else you want to talk about related to any of those 

things, you’re more than welcome to talk about them, or we can end here it’s kind of up to you. 

S: Um, holidays I like. Um… 

Int: Where was the last holiday you went? 

S: Um, Spain. 

Int: Spain, oh wow! That’s really cool.  

S: That was Magaluf, um, I went to I think I’ve been to loads of different holiday destinations. I’ve been to Cyprus, 

Greece; I’ve been to... 

Int: Oh wow, do you go with your family for those trips? 

S: Yeah, family. Um, the one place I’d like to go is Malaga. 

Int: Oh wow, I’ve heard it’s supposed to be beautiful there...well all the places you’ve mentioned are meant to be 

gorgeous actually! You must be feeling like you’re back on holiday in this weather! You must be enjoying the heat. 

S: Yeah, it’s been like being in the Caribbean! [laughs] 

Int: [laughs] You can get a nice tan in this. 

S: Yeah, get a nice tan, have a barbie!  

[everyone laughs] 

Int: Definitely. And um, I guess, maybe... 

S: I also like TV, if I had to like, sorry, if I had a great holiday destination it would be um, I would like to go to um, I 

think I would like to go to somewhere like um, uh, where did I say?  

B: Hmm, I don’t know if you mentioned it to me. 

S: I would like to go to I think it would Cyprus, I would like to go to… 

Int: And, um, I guess, maybe one last thing, of all the activities that you’ve really enjoyed, is there one particular 

reason that sticks out, or any particular reason that sticks out for why you like doing them? 

S: Um, the reason I enjoy doing them is because um, I enjoy doing it, it’s just so I can go out more, be more 

independent, and I am a reliable person; I’m not unreliable, no. Um, unlike some people are, I’m in the real world, so. 

But you can’t please everyone, no.  

Int: No, that’s very true. 

S: But that’s um, yeah I mean, one woman said to me at my DJ-ing, “I didn’t like your house music, I thought it was too 

much.” And I thought, “Oh, thank you very much, bye.”  

Int: Oh well, I guess that’s not very nice, but gotta take everything in stride, right? 

S: Not very nice, but oh well. 
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Int: Yeah, there’s definitely a better way than to criticize.  

S: But, I do also like TV programmes as well, which is The Bill and London’s Burning.  

Int: I’ve never seen either of those; maybe I’ll have to check them out. Very cool. And, um, you mentioned the idea of 

independence and things like that 

S: Yes. 

Int: Do you think that’s like really, really important?  

S: Yes 

Int; Yes, and why might that be? What part of these activities kind of give you the sense of more independence do you 

think?  

S: Yeah, they do. 

Int: They do. Why do you think that is?  

S: Um… 

Int: That’s kind of a tough question, sorry. 

S: I guess they kind of, like it’s useful. They’re just useful information and stuff like that. It’s quite good. Like, basically 

people just want…people just want they can ask you about it and it can just be on paper, so it would be quite good, so 

yeah. 

Int: That’s kind of all I have to ask you today, so if there’s anything you want to elaborate on, feel free, otherwise we 

can end it here.  

S: Yeah, I don’t think… 

Int: Okay, that’s perfect. Thank you so much! 
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Interview 2: Dale and Abigail 

 
Participant: Dale (D); Accompanying Adult: Abigail (A); Interviewer: (Int) 

Int: This is Colleen; we’re starting the interview with Dale on his experiences of, um, you know like what he likes to do 

for fun. So if you could introduce yourself and say how old you are that’d be great.  

D: (whispers inaudibly) 

Int: Oh, what’s my name? It’s Colleen… Oh! Yes, say your real name that’d be great. 

D: Okay, should we start the recording again? 

Int: Oh, no. I think it’s already going; it’s okay. 

A: It’s okay, Dale. Just say your name and your age. 

D: Okay. My name is Dale. I’m 25. 

Int: All right, perfect. So, we’re going to start with, uh, what you like to do at home. I have some images here if you 

want to look through them. You don’t have to use them if you don’t want to. So if you just want to talk to me about 

what you like to do, and if any of those images are not straightforward let me know. ‘Google images’ was a little bit 

difficult. 

D: (laughs). Do I say them? 

Int: Yeah, if you could say them that’d be great. 

D: Playing video games, listening to music, reading on my iPad, um, art and crafts, watching TV, using the internet, 

and.. 

Int: Not really those? (referring to extra images) 

D: Yeah. 

Int: Okay, I can take those. Um, so of all of these different things that you like to do, do you have one that’s like your 

favourite thing to do? 

D: Uh, playing video games 

Int: Playing video games, okay cool. So why do you like playing video games? 

D: Because the graphics are amazing, they’re fun to play and it’s enjoyable. 

Int: Okay, cool. And what...do you have a favourite video game that you like to play? 

D: Fifa football games, bowling 

Int: Oh, okay, so is it like a wii? 

D: PS3. 

Int: Oh 
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D: But I don’t play on my PS3 at the moment cause I’m waiting for my PS4 to arrive in the next couple of months. 

Int: Oh wow. That’s exciting. 

D: Yeah. 

Int: That’s really cool. So do you normally just play video games um, like with friends or on your own? 

D: Most of the time on my own. 

Int: Ok cool. I don’t know much about video games, but is there like a particular reason, that I don’t know, is there a 

reason why they’re your favourite thing to do at home? 

D: Why is it my favourite? 

Int; Yeah. 

D: It keeps my mind occupied.  

Int: Okay cool. Just out of curiosity, arts and crafts. Which kind of arts and crafts do you like to do? 

D: I like to draw things 

Int: What do you like to draw? 

D: Um, I like to draw pictures 

Int: Yeah. Of kind of anything... 

D: Cartoons 

Int: Oh cool, very cool. Okay, is there anything else you want to talk about, about things you do at home? 

D: Um, listen to music. 

Int: Do you have a favourite band, or? 

D: I just listen to all types of music. 

Int: Yeah? Okay. Do you ever go to gigs or anything like that, or do you just like to listen? 

D: Just listen 

Int: Yeah. I think gigs can be really... 

D: Noisy. 

Int: Yeah! I can never hear after them. The next day I’m like, “that wasn’t that fun, now I have a headache...all day”. 

Um, cool. Anything else? 

D: Really that’s it. 

Int: Okay, cool. Then we can move on to social stuff. Um, so here are some of these ones if you want to look through 

them.  

D: I like to go to the beach. 
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Int: Especially when it’s so nice out, right? 

D: (shuffles through papers) going to the cinema, parties, going to a restaurant, um, that’s it. 

Int: Okay. Um, cool. Um, so of those ones what would you do the most often, I guess? 

D: Um, going to the beach.  

Int: Going to the beach, nice, especially in the summer? 

D: Yeah.  

Int: Oh cool. So you like to go swimming in the ocean? Or just lay out? Or like eat ice cream or something? 

D: Well, in England, I like to lay out, but if I’m in a hot country, I like to swim in the ocean.  

Int: Yeah, nice. Do you usually go on holiday every year, or? 

D: Yeah, usually every year, yeah. 

Int: Do you have a favourite place that you’ve been? 

D: Portugal. But I’m looking forward to Florida 

Int: Yeah! You were saying 

D: They have lots of beaches, right? 

Int: Yeah, they do. Miami you said you were going to has really nice beaches. Disneyworld isn’t close to the beach, but 

Miami is. That’s where all the good ones are. Don’t think there are very many sharks there, which is good. 

D: (laughs) Is it true they have alligators in the motorway? 

Int: I mean, I haven’t spent enough time in Florida, but I wouldn’t be surprised. But I think that’s more on the other 

side of Florida, like on the Gulf and stuff and all the everglades and everything. 

D: Pretty dangerous. 

A: Gotta watch out for your ankles, Dale! 

(everyone laughs) 

Int: Yeah, so what about other things you like to do. Like going to the cinema. Have you gone recently?  

D: Um, I haven’t seen a film recently. I have seen a film recently, but last time I went to the cinema was a couple of 

years ago. 

Int: Oh nice.  

A: You watch a lot of films on your iPad, don’t you, Dale? 

D: Yeah. 

Int: Oh nice. Do you have a favourite film? 

D: Um, a favourite film. Cars. 
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Int: Cars. I love that movie! I think I actually saw that in the cinema 

D: Yeah cause I watch a lot of films on Netflix. 

Int: Oh Netflix is so good, isn’t it? 

D: Yeah ‘cause when I see that screen on my iPad, it’s just so high quality.  

Int: That’s so good. I figured out a way to get American Netflix on mine, which was awesome 

D: American Netflix?  

Int: I can tell you about it later, but you get some more movies. It’s pretty exciting. 

D: But, Netflix, you get the same movies, the same version the UK and the US? 

Int: No, they’re different. They have different movies on them. ‘Cause I thought they were the same and then some 

shows I like to watch weren’t on it here. 

D: ‘Cause I get some American movies and shows on Netflix. 

Int: Yeah, there are some, but I don’t know. I can’t remember, but there are a bunch of other ones. It’s quite nice. 

D: Okay. 

Int: Oh, sorry, I meant to ask you, with going on holiday and going to the beach and stuff who do you normally go 

with? 

D: My family. 

Int: Your family. Nice. And, you have siblings? 

D: One brother. 

Int: One brother, cool. Do you like going on holiday with your brother? 

D: He doesn’t come. 

Int: Oh, he doesn’t come.  

D: Not anymore cause he’s older. He’s got his own life. 

Int: Oh, okay. That’s nice. I don’t have any siblings so I don’t know how those things go. 

A: No, me neither.  

D: Don’t you? 

A: Well I have two step-sisters. 

D: But they’re not natural. 

A: Doesn’t count. 

Int: I have a dog, I count her as my sibling, but I don’t think it really counts. And what about parties? What kind of 

parties? Birthday parties, or? 
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D: All sorts. But I don’t go to them that often.  

Int: Every once and awhile kind of a thing. Cool. What about going out to restaurants. Where do you like to go? 

D: Nandos.  

Int: I love Nandos. That is the one thing that I miss when I go back to the US. 

D: There’s Nandos here. 

Int: Is there?  

D: Yeah, there’s loads of Nandos in the UK. 

Int: Oh, in the UK! Yeah, I love it here. We don’t have it in the US. Or we have one Nandos for the entire US, and it’s 

nowhere near where I live and it makes me sad. Do you like to go there often? Do you like to eat out a lot, or? 

D: Sometimes. 

Int: Sometimes. Okay cool. And whom do you like to go with when you do go out?  

D: My family, but sometimes I go to Nandos on my own if I’m hungry.  

Int: Yeah, it’s a good quick meal, and it’s way better than fast food, I think. Um, anything else?  

D: Pardon? 

Int: Is there anything else you want to talk about?  

D: No.  

Int: Maybe things that weren’t on the list that you like to do? 

D: No, I think that covers it. 

Int: Okay, cool. And, um should we talk about physical activities? And like I said, if there’s anything that’s not on the 

list, we can talk about that. This list is really weird. ‘Cause I had a hard time thinking of things to do. 

D: Exercising, swimming, sports... 

Int: Okay, like I said these are a little weird, so is there anything else you like to do? 

D: Exercising. 

Int: Yeah? Do you like to go to the gym, or? 

D: I’m starting to go back there.  

Int: Oh, nice. So you kind of took a break from it, or? 

D: Yeah, sometimes it’s good to get back into old habits. 

Int: Definitely, definitely. Is there a particular reason you decided to get back into it? 

D: To keep fit. 

Int: Yeah. And is there a reason why you stopped going for a while? 
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D: Not really, no.  

Int: And, um, what about sports and stuff: do you like to play them or watch them? 

D: Watch them and sometimes play them.  

Int: So what would you play? 

D: Football. 

Int: Football, nice. Um, whom would you play with in that or do you just kind of kick a ball around? 

D: Just, maybe, yeah. 

Int: Okay. Where do you play? 

D: Maybe on the beach. 

Int: Nice. Not on the pebble beach in Brighton, I hope. That would hurt a lot, kicking stones instead of the ball! 

Int: Any other sports that you like to play or watch? 

D: What sports?  

Int: Yeah. 

D: Um, football. Mostly football. 

Int: Football, okay cool. Do you have a particular team? 

D: You might call it soccer back in America. 

Int: Yeah, we do. Yeah, but I’ve learned since being here. I can’t call it soccer. I get in trouble if I call it soccer. 

D: That’s okay. You can call it soccer, if you like.  

Int: Oh, thank you. I think it’s a hard habit to break now. I might call it football when I go back to the US! 

D: Cause American football, that’s in America. 

Int: Yeah, exactly. We just call it football. 

D: Yeah, I like to play soccer. 

Int: Yeah. You said you like to watch it as well, is there a particular team you like to support? 

D: Arsenal. 

Int: Arsenal, nice. Okay, cool. 

A: Do you ever go to the games, Dale? 

D: The Emirates. Yeah. 

A: The Emirates stadium? 

D: Yeah. 
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Int: Oh, wow. That’s really cool. Um, when did you go? 

D: I go quite a bit. 

Int: Oh cool! Why do you like to go to the games instead of watching them on TV? 

D: Pardon? 

Int: Is there a reason you like going? 

D: To be part of the atmosphere, and to be near the famous players! 

Int: Yeah, definitely. Cool. And what about swimming? 

D: I like to swim. Just chill out. 

Int: Yeah. And do you go like to a pool or in the ocean on vacation? 

D: Swimming pool.  

Int: Do you, um, do you go with anyone when you do that or do you go on your own? 

D: Most of the time on my own. Just to get a bit of... 

Int: Like a break? Relax? 

D: Just keep fit really. 

Int: Yeah, I have a friend who loves to go swimming, and sometimes I’ll be like “we should go swimming” and they’ll 

be like “nah, i’m going on my own.” (laughs) But that’s cool. That’s a really good way to keep fit. Are there other, um, 

physical activities you like to do? 

D: Um, not really. 

Int: Okay, um, how about just in general, the ones that we haven’t talked about that you like doing out of any of the 

categories we’ve talked about? Anything else come to mind that you like to do that we haven’t talked about? 

D: Um. What other sports activities? 

Int: Yeah, or social or at home? Anything. 

D: Um, on my iPad. 

Int: Cool, on your iPad. Do you like to play games and read books and? 

D: Yeah. Music. 

Int: Cool. So like everything’s on your iPad. 

D: It’s all one device. 

Int: Yeah. They’re really nice! Like I have a kindle fire. 

D: Yeah, I think you can get kindle books on an app now. 

Int: Oh really? That’s cool. Apple thinks of everything. 
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D: Is Apple quite popular in your country? 

Int: Yeah, it’s really popular.  

D: Actually it’s from America. 

Int: Yes, it is. No, I like it a lot. Yeah. I’ve got my iPhone here, probably a good indicator. Cool is there anything else? 

D: At the moment it covers everything. 

Int: It covers everything. Okay cool. Then we’ll move on to the next kind of bit. Um just, kind of looking back at 

everything we’ve talked about, are there any particular reasons you like doing the things you like doing? Is there any 

kind of like, if there’s one or a couple reasons why you like doing the things that you do? Any particular reason? 

D: Why do I like doing what I do? 

Int: Yeah.  

D: Why do I like doing them? 

Int: Yeah. 

D: Because it makes me happy.  

Int: Yeah. Is there any particular reason why they make you happy? 

D: Because I enjoy them, it’s fun to do them. 

Int: Okay, yeah that makes sense. I mean, why do something if you’re not enjoying it, right? 

A: Yeah. 

Int: Um, okay. So of all the things that you do, I guess, were--are they things that you’ve always liked doing, or as 

you’ve gotten older you’ve liked doing them more, kind of thing? 

D: Um, yeah. 

Int: Yeah? As you’ve gotten older? 

D: Yeah. 

Int: Okay, and why do you think that might be? 

D: ‘Cause I’ve gotta enjoy life a bit more.  

Int: Okay, yeah absolutely. And I guess maybe going to the gym isn’t something you like doing when you’re ten.  

D: Yeah.  

Int: Fair enough. And so do you see your interests changing, like, as you get older? 

D: Quite a bit. 

Int: Yeah? Why or how do you think they might change? 

D: Keep up to date with things 
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Int: Yeah, cool. And we’re gonna move onto, what do you think it, how would you describe a child? What does it mean 

to be a child? 

D: Um, in my day it was fun.  

Int: Yeah. 

D: Less complications.  

Int: Kind of easy, fun, free from responsibilities, kind of a thing? 

D: Yeah, and as you become an adult, you’ve got your own responsibilities; you’ve got decisions for yourself. 

Int: Yeah, a little bit less fun, but still nice 

D: And also transitions.  

Int: Yeah, what about them? 

D: Things change.  

Int: Is that good or bad, or? 

D: In some respects, I think you get a bit more freedom, but the only little problem is life becomes more complicated. 

Sometimes you might get into habits that you are gonna do this thing, but the next minute you say, ‘I won’t do it’. 

Int: Yeah, fair enough. And how do you think it’s more complicated? 

D: Because life goes on. 

Int: Okay, yeah that makes sense, and, um. 

D: Because it’s easy to make mistakes. 

Int: Yeah, definitely, especially when you have more freedom and things like that. It’s easier to do things, but then I 

guess that’s how you learn. You make a mistake and you move on from it. That’s what they always say, isn’t it? I don’t 

like it when I make mistakes, but it’s okay. Um, and, so like, you know how like the government and things like that 

say that once you turn 18 you’re an adult. Do you think it’s like that automatic, or do you think it’s more of a process? 

D: It’s just a title.  

Int: Just a title. So how do you, as a title, it’s just kind of given to you but that doesn’t mean that you have it, or once 

you have the title you... 

D: Well, you get to do what you want to do.  

Int: Is that enough to make it, or do you think that like when you turned 18, you were immediately like, ‘Cool, I’m an 

adult now’ and that was kind of it? 

D: Yeah, but there’s more responsibilities during that period. 

Int: Yeah definitely, I totally agree with you on that. And, I guess, um, is there anything else you want to say about 

that? About either transitions or adulthood in general? 
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D: Sometimes you might not see life as enjoyable as you used to. 

Int: Yeah. 

D: Life can be a little bit difficult. 

Int: Yeah, and how do you get around it being difficult? Do you think? Like, how do you deal with it being difficult? 

D: Just do the usual things you like to do.  

Int: Just make you happy. 

D: Yeah. 

Int: Well that definitely helps, okay. That makes sense. 

A: Yeah, that’s a nice way of thinking about things. 

Int: Yeah, definitely. I need to keep that in mind.  

D: (to Abigail) Do you find life difficult at times? 

A: Yeah, sometimes. I think you’re right. I do the same as you. 

D: Cause sometimes when you’re an adult, you go to bed late. 

A: You can do. Or you can go to bed early if you want to. 

D: Well I do; it’s just that sometimes the Internet breaks down at home, ‘cause it’s slow in the countryside where I 

live. But what I do is, I stay up until about half 1, and watch a couple of films on Netflix and go to bed when it’s all 

working. Then I can get a high quality screen. Internet is working smoothly. 

Int: That’s not bad at all. 

D: That’s why we rely on it. 

Int: Oh man, I rely on it probably too much.  

D: ‘Cause like a hundred years ago, people didn’t use the Internet. 

Int: Yeah, they didn’t even have, like, movies at all. 

D: Telephones still didn’t exist.  

A: It’s weird isn’t it? 

D: Yeah. 

Int: It must have been a way more stressful time. And, kind of boring maybe. Really like work focused. 

D: Yeah, well it was different then.  

Int: I don’t think I would do very well... 

D: ‘Cause like a lot of elderly people say, “We used to make our own entertainment”  
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Int: Yeah, I never really understood what that meant. But, yeah that makes sense, that even though things are difficult 

at times, just as long as you’re doing things that make you happy, it doesn’t really matter at the end of the day. Cause 

you’ll obviously get through all the difficult stuff and still be happy. 

D: Yeah.  

Int: Is there anything else that you want to talk about? 

D: What else is there to talk about? 

Int: It can be anything we’ve already talked about, or if you thought of something that might relate to it. I know you 

do the Young Ambassadors program, right? You did it?  

A: Oh, no, he didn’t do it. 

D: No, I work on Inspire Me. ‘Cause my role is designed for someone with a learning disability, being part of the 

project. 

Int: Oh, okay, cool. Do you want to tell me about that? 

D: Pardon? 

Int: Do you want to tell me about that? 

D: Okay, my role is in Project Support, and I get the opportunity to take lead on workshops, prepare resources, go to 

meetings, go to events across the country. 

A: He’s really important. 

D: It’s really important? 

A: Yeah, it’s a really important job. It was really helpful having you when we went to Hackney...the other day. 

D: You’re glad I came. 

A: So glad you came. 

Int: That’s really nice. So what do you do when you lead these workshops? Fill me in on how one of these things would 

go. 

D: You just teach young people about the activities. Help them take part in the activities that they might like to do, 

and at the end they could learn something really nice. 

Int: That sounds really nice. That’s really cool. Do you just go to schools and stuff? 

D: Schools, colleges, youth groups 

Int: Very cool. 

A: So we do a lot of stuff for their leisure things, don’t we? 

D: Yeah.  

A: So we’re doing a summer holiday thing at Hackney Arch: a leisure activity with them. 
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Int: Okay cool. So what kinds of things do you do with them? Or that you introduce to them in terms of leisure and 

stuff? 

D: Um, what’s that? 

Int: So if you’re teaching them about leisure and stuff, what kinds of things are you getting them involved in? 

D: Um, acti-- 

[quick break, people in the hallway] 

Int: Sorry, you can keep going, if you want. 

D: Um, activities? 

Int: Yeah. 

D: For activities, we do things like voting: they vote for like a game and then we play it the next week. 

Int: Oh, cool! 

D: Yeah, and who’s the Prime Minister, who’s the leader of the opposition, who’s leader of the liberal democrats, the 

mayor of London, and the mayor of their local area. 

Int: Oh, cool, okay. 

D: Yeah, we go to their local, this place, they need to know they’re local, um, MP as well. 

Int: Oh cool, so you really get them involved with stuff. That’s really cool. 

D: Cause we do six different workshops: money management, confidence and motivation,  

A: Preparation for work 

D: Yeah, volunteering, well it used to be healthy living, travel. 

Int: Wow that kind of covers everything doesn’t it? 

A and D: Yeah. 

D: They’re all six separate workshops, the schools get to choose the workshops. 

Int: That’s really cool. The confidence and motivation one sounds really interesting--how do you do with that one? 

D: Get them, we get them to find things where they feel confident and they feel not so confident. So we get them to 

tell us. And, we do um, we play some games, and do some motivation, part of it is to do some dance moves or 

exercise moves. 

Int: Oh fun! 

D: Yeah. 

Int: That’s pretty cool. It sounds like it--it’s really cool. I like the idea of it. And you enjoy it, that’s why you’re doing it 

and that kind of stuff? 

D: Yeah. 
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Int: Okay cool, well that’s like everything I had to ask you, unless you want to add anything else.  

D: No, I think that covers it actually. 

Int: Okay, then we can turn off the recording. Thank you very much! 
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Interview 3: James and Simon  

 
Participant: James (J); Accompanying Adult: Simon (S); Interviewer: (Int) 

Int: Okay, I’m here talking to James about transitions and what he likes to do for fun. So we’ll get started in just in a 

minute if you can introduce yourself, please. 

J: Hi, I’m James. And I’m 21. 

Int: Perfect. Okay, so I have some images here um, just kind of, you can look through them and use them if you want 

to. I find that like when people ask me what I like to do, I have a hard time thinking of all the things I like to do, um, so 

you can look through them if you want to help you trigger, like help you think about things. If you don’t want to... 

J: Yeah, sometimes I forget what I like... 

Int: Yeah I do that, too! I’m like, oh what do I like to do when I’m at home, and all I can think of is watch TV, and I do 

other things, I swear. Okay, so yeah. First we’ll talk about what you like to do at home for fun, so not like cooking--I 

mean, you can cook for fun, I meant cleaning. I guess. Unless you really, really like cleaning, in which case that’s fine, 

too. But here are some ones that are things at home that you might enjoy. 

J: Yeah, I do like some cooking, yeah with my mum yeah, like if I’m bored. Cooking pasta mostly, or spaghetti. We like 

to do like really big meals; sometimes I have friends coming over. And social media like I do like to talk to people and 

like, watch Youtube videos, funny videos on Facebook. Not really on Facebook, like, Instagram is one thing that I like, 

but that’s kind of really boring, as well, ‘cause you just post pictures. 

Int: Yeah, I do love Instagram though. Something about it, I just get really addicted to it, I don’t know. 

J: Yeah, like, ooh people liked my picture! 

Int: (laughs) Yeah, exactly! 

S: You don’t really need to read as much either, do you.  

Int: Yeah, exactly. 

J: Hmm, yeah readings kind of good as well, ‘cause like, you can understand and like, I don’t know it just helps you talk 

to people, how you feel about stuff. 

Int: Yeah, absolutely. 

J: Play video games, I don’t really play much video games.  I sometimes play really old games like Tetris or Space 

Invaders. 

Int: Yeah, that’s cool. I don’t really know much about video games. 

J: Listening to music. Oh, I am a music freak. 

Int: Oh, really? Do you have a favourite band, or? That’s a hard question, I don’t know if I could answer it. 

J: Linkin Park maybe, or Foo Fighters. Quite a lot, so I can’t really name them all. 

Int: Yeah. Do you go to gigs at all? 

J: Yeah, I went to gigs. I went to one in Clapham. It was for Ne-Yo, Jennifer Lopez, quite a lot of people. 
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Int: Oh wow, that’s cool.  

J: I’m not really that into concerts. Sometimes at concerts there’s like people who, like, get angry about situations and 

stuff, but then it’s good to see that some people with disabilities go to concerts as well. ‘Cause you feel like you’re not 

the only one there. 

Int: Yeah, definitely.  

J: You don’t feel alone. 

Int: Yeah, absolutely. I always find concerts to be a little too loud; I think that’s... 

J: Oh, arts and crafts. 

Int: Hmm? 

J: I like doing arts and crafts, ‘cause I’m doing art in college, I’m doing a B-Tech Level 2, and in September--I think I’ve 

done it yet--in September I’ll be doing a B-Tech Level 3, and then maybe going to university. 

Int: Oh cool! So what is, I don’t know what a B-Tech is? 

J: I think it’s like--it’s like A-Levels a bit. It’s different because you have to, like, annotate, and after you have to talk 

about how you’ve done it. And basically, it’s like 11 units and you have to, and if you don’t hand anything in by the 

deadline it will just move on. 

Int: Oh, okay. That makes sense. And what kind of art do you do? 

J: Um, fine art. 

Int: Oh, nice. Um, 

J: I want to do art design, cause that’s like 3-D or you can do 2-D, so 

Int: Oh cool. 

J: So it’s kind of fun. [looking at images] Using a computer...Internet or play games. Um, I do use a computer 

sometimes, if I want to edit or make designs, or...cause on the computer, I like to take stuff apart. I think mostly of 

pictures and stuff like, and turn it into abstract paintings. It’s kind of to do with art as well. ‘Cause I like cubism and 

that kind of art.  

Int: Oh, sure. Okay, cool.  

J: Oh, watching telly. Oh, I kind of do watch telly a lot. Mostly, like, soaps, not much Eastenders, more like Suits, the 

Sopranos, things like that, so. 

Int: Okay, very cool. So of all these things, like, you went into quite a bit of detail with everything, which is awesome, 

but do you have like a particular, like a favourite one? 

J: Probably art. 

Int: Okay, yeah, it seems like you’re really into it, and that’s really awesome. 

J: Yeah, I get to express my feelings and like people are like, “Do you ever get bored of art” and I’m like, “No.” Because 

I can do art, I like doing art. I can do stuff, like, not other people can do. Cause, like, I started doing art when I was like 
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11--and then like secondary school, and I got a few like little awards for that. Cause I did a piece that it was a pyramid, 

and all that it was sugar cubes, like one on top of the other. 

Int: Oh, wow! That’s so cool 

J: It took a really long time (laughs) 

Int: Oh man, I bet it did. That’s so cool though. 

J: It had like a little [Spine? Spider? Unclear] on it and a weapon hid in it.  

S: You wouldn’t want to spill a glass of water near that, would you!? 

(everyone laughs) 

Int: That’s really cool though. I wish I had a talent like that. My best friend does art, and it’s really cool to hear about 

people who are passionate about it and stuff. Is there anything else you want to say about any of those things, like, I 

know you said you cook for friends sometimes, or? 

J: I do cook sometimes. When I was in secondary school, we were doing this work experience thing with my best 

friend {X}, and did like, I think it was something like, sandwiches, like loads of stuff like drinks, like even like, we had to 

do all these different like, 8 sandwiches at once and loads of things. Art and food is kind of like... 

Int: You can be creative with food as well, like 

J: Oh yeah. I always think I can be creative, but with food I can be creative. ‘Cause like do shapes, or color them with 

like,  

Int: Like a presentation and stuff like that. I always like to make food that’s really colorful, like make a salad and put a 

ton of fruits and stuff in it to make it look pretty. Okay, we’ll move onto social activities. There’s just a couple, like 

some things in there...Like the other one, it’s not an extensive list, so if there are other things you like to do that aren’t 

in there feel free to say them, as well. 

J: I think restaurants or cafés are quite fun, as well. Um, sometimes, like if I go to the right restaurant. ‘Cause 

sometimes--‘cause we went in London to a cafe not long ago, and it was the wrong one. We were supposed to find an 

Indian restaurant and this one wasn’t really Indian, it was something [unclear], I don’t know. It was like near to Covent 

Garden, and we only had a drink and then we went to this other one, which was more traditional. I like some cafés, 

especially the food choices, if I find on the menu there’s nothing I really like, then I only pick something like a starter, 

and then I just leave it at that. 

Int: Yeah, that’s a good idea. There’s nothing worse than going to a restaurant and realising they have nothing you like 

on the menu. 

J: As good as it seems, like you might look at a restaurant and think, ‘Ooh it looks cool, let’s go there’; sometimes they 

let themselves down 

Int: Oh, yeah, definitely. Sometimes they look really cool from the outside, but once you get in it’s no good. 

J: Um, going to the beach. Yeah, the beach is fun sometimes, like, when it’s not too cold. I remember going there 

when it was winter and it was really cold, it was snowing. It was really cold. 

Int: Oh yeah, that wind is the worst. I live in Brighton, so yeah. I guess that’s why I put that into the list, actually. 



Conceptualising transitions to adulthood      

       102007 

90 

 

J: Brighton’s like very sunny and calm and relaxed. Like, if you go to the pier there’s a difference on the beach.  

Int: I know you said you like to go to the pier, do you like to go down to Brighton quite a bit? 

J: Yeah 

Int: Cool, and who do you go with? 

J: My family, or my friends. It’s mostly family though, ‘cause I have to get away from London sometimes. ‘Cause it’s 

really annoying. 

Int: (laughs) Oh I get you on that one.  

J: [looking at images] Go to cinema. I went to the cinema last week, this was when I was not feeling well. And, um, I 

went there, and I couldn’t have popcorn cause I was feeling ill. And I was getting upset because, “Oh I want popcorn 

so much, but I’m ill so I can’t really eat it”. 

Int; Oh, yeah, that’s really disappointing, and it always smells so good. 

J: Yeah, so next time I go I will get popcorn so much 

Int; Yeah, I bet. And what did you go see? 

J: Um, Smurfs 2.  

Int: How was it? 

J: It was all right. I might see a new film, I don’t know what it is, uh, I forgot the name of it, but my friend said he was 

seeing it, like this week. I think it’s an action film, so I might see that. 

S: Is it Kick-Ass 2? 

J: No.  

Int: Oh, I’ve heard that’s supposed to be good.  

J: I don’t know; there’s someone in it. I forgot his name though. I forgot the name anyway. 

Int: That’s okay. Who do you normally go to the cinema with? 

J: Friends. I went with my friends last time. Alex and these other two guys, and it was really crowded. There was only 

four seats left. So it was like, “Whaaat?” [pulls out image that says parties] Oh this works cause I just had my birthday 

party recently. 

Int; Oh, nice! Happy Birthday! 

J: (laughs) Thank you. Um, so that was pretty fun. Um, mainly when I go to parties, I eat a lot, but I might stuff myself 

with something really nice. I think the last one I went to we had little cakes or something. But it was kind of crowded. 

Like I don’t know how my house can have so many people in it without exploding, like, “Whaaaat” or the roof falling 

down. 

Int: (laughs) Yeah, it’s crazy how many people can fit in a house sometimes. It’s nice though. What did you do for your 

party? 
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J: Um, I did like, I think just went in the garden ‘cause my garden is quite big, so. Not inside, but we watched some TV. 

‘Cause I’ve got the garden and then a shed. But you can’t really notice the shed because the garden is so big. Hmm, 

going to pubs. I like going to pubs, but not all the time. It’s not really fun sometimes, like.... 

Int: How come? 

J: Um, I don’t know. Like, I go to one near me, but it’s like, really boring. So I’ll go to London, like one of the one’s near 

the river, ‘cause where I live is near the river. I can basically walk to the river in like seconds and I’m there.  

Int: Oh, nice. That’s a good location. 

J: Yeah. Dating. Hmm, I like dating. It’s fun. Like, even if it’s like hanging out with family. Oh, dancing and clubbing. Oh! 

Don’t get me started. (laughs). Um, that’s kind of fun cause I get to hang out with friends from college, and like not 

too long ago, I think it was like last year...Oh no, it was this year, February, I went to this place on the West End, I 

think, a nightclub, like I was there until 12, and then I had to go all the way back to Suffolk from the West End. 

Int: Oh man.  

J: And the thing is like, it got really late, like when I got out, it was like nearly morning.  

Int: Oh goodness. 

J: I kind of like it though cause you don’t have to worry, it’s kind of, like, fun.  

Int: Yeah. Just having a good time, really! 

J: Yeah. Oh, volunteering! Volunteering is fun. Mostly cause I have a youth club near where I live, and I like 

volunteering there, helping out young people. And, as I do art, I can help them out with art. ‘Cause some of them ask 

me to help them draw something. So I help. I don’t help them out too much. I want to see them achieve something.  

Int: Yeah, absolutely. That’s really good teaching. 

J: ‘Cause you don’t normally ask people to help; you do it yourself. 

Int: Yeah, and ask for feedback, kind of a thing: like constructive stuff. 

J: I don’t go to church much, but I go to church normally like Sunday, like 4 times a month, well, not normally cause 

I’m normally with my friends, hanging out. I need to go to church more. [looks at images] Oh, that’s it.  

Int: Okay, is there anything else that maybe wasn’t on the list that you like to do?  

J: Hmm, um, normally, um, I forgot now. Shopping maybe. 

Int: Okay, yeah shopping. Shopping is fun. 

J: Yeah. 

Int: Do you go with your friends and stuff? 

J: Yeah, we go like, we’ve been to Birmingham; we’ve been to Liverpool; we’ve been to Wales; we’ve been 

everywhere.  

Int; Oh, wow. It sounds like you really like traveling. 
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J: Yeah. 

Int: Cool, where’s your favourite place you’ve been to?  

J: Maybe Liverpool cause it’s home to the [inaudible], and I think maybe Wales because it’s cultural, but it’s like very 

big shopping centre. And when I see them, I just can’t help myself, I have to buy something. 

Int: Yeah, what do you like to buy the most? 

J: Clothes, or, well that’s about it. No games or anything.  

Int: Yeah. That’s cool. Do you go often? 

J: Mostly, but like, if I’m not feeling like shopping I’ll just stay in or... 

S: Do you just go on a day trip? 

J: Um, sometimes it’s residential, like going up somewhere, staying there like 5 days, 4 nights, and then we have to go 

all the way back to London, and it takes really long. ‘Cause when you get there it just feels really different. London is 

all like really busy, but once you get to the country, you can notice a difference like right away.  

Int: Yeah, definitely. 

J: It’s not as crowded; there’s not as much people, it’s not all chat-chat-chat. 

Int: Yeah, definitely. When you travel and stuff and you’re gone for that long, what other things do you do? 

J: Um, well, like, we go camping sometimes. And, I remember this one time, we went camping and I think the 

campfire, I kind of lit up too much, and it kind of burnt one of the tents! 

Int: Oops! I don’t even know if I could actually start a fire, so I guess it’s better to get it really going than not at all. 

Cool, is there anything else? 

J: No... 

Int: Okay, we can move on to physical activities. This list is really weird ‘cause I had a difficult time thinking of things to 

do. And, yeah, so if there are other things or if none of those things apply, that’s fine.  

J: Swimming. Hmm, swimming is all right. I don’t normally swim that much, sometimes it’s fun to go swimming, like, 

you go to a place that’s not much crowded and stuff. But normally the water is cold and that’s...[inaudible], but yeah I 

don’t do much swimming. Oh, yeah, exercise and fitness, I do a bit of running, especially if, like, I have to catch a bus. 

Like, normally I’ll go to the gym or something like that, not just jog. ‘Cause they normally have a circuit at some places, 

so I just jog on that.  

Int: Oh nice. 

J: I do normally watch sports; I watch football a bit, tennis, basketball.  

Int: Do you have a favourite sport you like to watch? 

J: I think like wheelchair basketball is one of my favourites. ‘Cause it’s more fun to watch than regular basketball, it’s 

more difficult and more challenging.  

Int; Yeah, it’s crazy! Did you watch the documentary called ‘Murderball’?  
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J: No 

Int: It’s about wheelchair basketball; it’s really good. I definitely recommend it, it’s all about it, and it’s really cool.  

Um, I know you said you watch football: do you have a favourite team? Or are you not really that into it? 

J: No, not really. Hmm, cycling. I do like cycling, but it takes really long, and it’s really tiring. ‘Cause I think, normally, a 

few years ago I used to bike to my friends’ or family to go up to [??] there are some really nice cycling paths up there, 

but I don’t usually do much cycling. Oh, camping, I was just talking about that.  

Int; Yeah, so you like camping? 

J: Yeah, campfires, sleep as well.  

Int: Whom do you normally go camping with? 

J: My youth club sometimes. Oh, sailing and water-sports: hmm, sailing, that’s kind of fun. I remember in my primary 

school and ‘cause it’s on those bars I thought it was going to tip over, I was like, “What the heck?” But I tried, and I 

was like, “Hmm, it’s okay” but I didn’t realise I had sea legs, and I just fell over. I don’t know how, but it was okay 

cause I was in my old clothes. Um, water-sports, I normally watch water-sports; I watch sailing sometimes. When the 

Olympic games were on, I would watch them more, and it just became a habit to watch them. Even if it just like came 

up, the most boring sport ever, I’ll watch it. 

Int: Oh yeah, absolutely! I was addicted to watching the Olympics last summer. I loved it. Um, anything else you like to 

do? 

J: Um, winter-sports, like, I don’t know. Flat land sports, I don’t know. I can’t really skateboard, but yeah. 

Int: Um, do you like to ski, or? 

J: Yeah, skiing is good. Like free-styling and all that.  

Int: Yeah, cool. 

S: Is that stuff that you do or you prefer to watch? 

J: Um, I normally watch it, but I prefer to do it sometimes. Like, if I don’t want to do it. Sometimes like you do 

something, like skiing you think, “Oh that’s not a big hill”, and one time I went to Hampstead(?) and I thought, “Oh 

this is quite big..” ‘Cause I went, I was walking, and I saw and looked down and I didn’t, I thought I was gonna crash, 

but I didn’t I just turned somehow and landed it. 

Int: Yeah, skiing scares me, I don’t think I could ever do it. I love watching it, but the adrenaline rush of watching it is 

enough for me. Um, yeah, but yeah that’s kind of all the questions I had about all the different activities you do, unless 

there are any ones you want to talk about. I don’t know if you want to talk about Young Ambassadors at all?  

J: Yeah, um Young Ambassadors, is kind of like, I think there are normally 6 of us, I don’t know if there’s more. ‘Cause I 

think it was like a few weeks ago we had a meeting and we met with {x} who’s taken over for this person who used to 

lead the Young Ambassadors, but she’s not here, she’s on annual leave, but she’ll be back soon. We had like a 

meeting, I think in the first weeks about the Young Ambassadors, so I’m quite excited about that. But today I’m really 

excited to hear about what the young people thought and what they thought of our ideas and if they want to take 

some of them.  

Int; Yeah, that’s really cool. Um, what do you normally do with them? 



Conceptualising transitions to adulthood      

       102007 

94 

 

J: With the Young Ambassadors? 

Int: Yeah, or with the schools, or? 

J: Um, I haven’t been to much schools, I went to the base camp, I think I talked about this before [before we sat down 

to discuss the project]. Don’t know if I’ve been recorded saying that stuff. 

Int: Oh, no you haven’t that’s why I asked, but if you don’t want to repeat yourself that’s okay.  

J: It’s quite fun though cause you get an experience; you get a lot of fun out of it. ‘Cause I’m not used to it yet, but I’m 

sure sooner or later I’ll get used to it, talking to people and I can imagine myself talking internationally to people. 

Int: Oh wow, that’d be really cool. So you’re quite ambitious about it. 

J: Yeah, telling people about people with disabilities, and how they struggle in situations; about how we need to help 

them, and how we need to be there for them and not let them feel underestimated and that they’re different. They’re 

not, we’re all the same and different. 

Int: Yeah, exactly. Wow, that’s really cool. Kind of actually, along the lines of that, I was going to talk to you about 

transitions and things like that ‘cause I think that’s a big deal, like leaving school, and  

J: Yep. ‘Cause like I felt that experience of like leaving school and going to college. ‘Cause I didn’t know the college, I 

didn’t know the surroundings, but sooner or later, I got involved, I knew I had friends. It’s quite fun though when you 

go to college and like get experience, you get to know people, you get to know who they are, and you get to see 

different courses, you get to meet different people. And I’ve never actually met those kind of people, they’re kind of 

hard to find those people. 

Int: Yeah definitely.  

J: And this person, I don’t know if they go to my college anymore, but they like are in Brixton now. There’s one in 

Lambeth and in Clapham, so I have to travel now. Find a way from there. 

Int: Yeah, absolutely. And that move to college that must have been pretty stressful, it sounds like.  

J: Yeah, I was really upset when I left secondary school that I was leaving all my friends behind. And I’m still in contact 

with them. 

Int: Yeah, that’s really nice.  

J: But like my new friends, they’re like quite cool to hang out with. I don’t know how to say it; they’re like more 

independent. But it’s fun still. Even though I was in secondary school and stuff, I didn’t know they did stuff with like 

learning disabilities, and that’s when I knew about this, and in my youth club they introduced it, and I was like “I want 

to try this instead” 

Int: So that’s how you found out about all this stuff, then, through your youth club? 

J: Yeah about helping disabled people, and I think more people understand now, and are starting to understand it 

better. ‘Cause disabilities... 

Int: Okay, cool, so this sounds like it’s a new thing for you, like getting really into activism and stuff like that, and with 

the other activities that you do, do you think they’re things that you started to like doing because you’re older, or did 

you always like them? 
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J: Um, I think this is more fun because I’ve known since I was like starting I didn’t know much about it, and I got more 

involved in doing stuff and going out places and really fun. It’s really fun, though; I don’t want to give up on it. ‘Cause 

normally for some people they’re not accepted into jobs, here it’s like different, you get to talk about disabled people; 

you get to help. 

Int: Yeah, that’s really cool. It sounds like--I keep hearing all these really cool things that Mencap does, so that’s 

awesome. But I guess, um, like obviously, you’re really invested in this, and you see a future with it and stuff, which is 

really cool, so do you feel like this is something you’re going to do for a long time, or? 

J: I don’t think it’ll be for a long time, but I think it will be for quite awhile though. 

Int: I mean, not necessarily the Young Ambassadors, but just being really active in talking to people about this and 

stuff? 

J: Yeah. ‘Cause a lot of them like understand now, ‘cause a lot of them like didn’t really know about this as much, and 

you talk to them and they don’t really know what you’re going on about sometimes. And there are people out there 

who know about it, but you have to know where they are because it’s hard to find that kind of person. But if you look 

carefully for someone, and when you look for something like this then you know.  

Int: Definitely. And with stuff like this and all the other activities that you do is there a reason why you really enjoy 

doing them? 

J: Um, I think this, like, when I come here it’s different than college ‘cause it’s more on track. Mencap it’s, I don’t 

know, it’s more fun to work with people and yeah... 

Int: Yeah, and it sounds like you’re quite social and doing all sorts of things like that, is there a reason why you like 

going out and doing all these things? 

J: Um, because like, um, why I like doing these things, is cause, I don’t know, I understand more, doing more stuff that 

I’ve never done before. Like those ideas, where I’ve never done this before, I’d like to try it. There was one idea, one 

of my friends came up with this idea that it was like tennis, but it was like a really, really weird way of playing tennis, 

not tennis hits, but like sticks trying to get, like it was really hard.  

Int: Oh wow, I bet it was. So, you like just like going out and having fun and trying new things. 

J: Yeah.  

Int: And, um, let’s see, we’re going to move onto this other stuff. Sorry it’s not very well bridged, but we’ll go with it 

anyway. So I guess like talking about how interests change and you start liking new things and getting older and stuff, 

what do you think like a child or a young person, or youth, is? Like, I know you work at a youth club, how would you 

describe a kid? 

J: Well, sometimes they’re really outgoing, you can learn a lot from them sometimes. ‘Cause one time, I was in art, 

and this one person was like, “No, that’s not how you draw it”, and I was like, “Oh this kid’s teaching me something!” 

And, I don’t--sometimes they can be very like sneaky, but they’re fun to work with. Like there are some kids 

sometimes who are really mean, and some kids who are outgoing and can talk to people about how they feel and all 

that, and go to youth clubs. 

Int: Yeah, that’s really cool and interesting. And, I don’t know just like qualities of them, like maybe, they have a lot of 

fun, things like that? 
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J: Yeah, well like sometimes when you try to cheer them up they’ll like walk around and run away with their friends or 

whatever. It’s like once they grow up they’re gonna understand more. ‘Cause they’re only kids now, and they don’t 

really understand the world as much. ‘Cause when I was a kid I didn’t know much about the world, what was going on, 

how to talk to people, but now I know how to talk to people, how to feel. ‘Cause I always felt like--I always dreamed 

about what I want to do when I’m older, and now that I’m older I can talk to people about disabilities, and I never 

knew I was gonna go down that path. ‘Cause like, I think ‘cause I’m autistic, I think I was diagnosed really young, and 

like before that, I was like very mean, but now I understand how to act and socialise with people.  

Int: Yeah, that’s really good. I guess it’s a bit of a learning process for everybody, really. Especially, ‘cause like kids can 

be really funny, the things that they say; you know they don’t mean to be mean sometimes, but they really can be! 

But, then I guess, moving on to the other side, like what about, what does it mean to be an adult, I guess? 

J: Well, sometimes it’s about what you do and what career paths you choose and what decisions you make, ‘cause 

sometimes the littlest decisions can make a big difference, and it’s about thinking what to do before you actually do it. 

Int: Yeah, absolutely. I guess you have a lot more decisions to make as an adult, so the room for mistakes is bigger. 

J: Yeah, I’m not stopping, now. 

Int: Yeah, that’s really good. And I guess, too, like, you know, like, the government and things, they say when you turn 

18 you’re an adult, do you think it’s that automatic? 

J: Not really. You’re still a kid. You’re still young, there’s still more out there: there’s still other people, and I don’t 

know there’s more choices; you have a lot of time. 

Int: Yeah.  

J: Like when you’re 18, you still feel the youth; you’re just young. It’s a big world out there.  

Int: Yeah, absolutely.  

J: Not many people--I don’t know--they think they’re an adult when they’re 18, but they’re really not. I know now I’m 

an adult, but I still feel like a kid.  

Int: So how do you know you’re an adult? 

J: ‘Cause I’m like going out; it’s how I talk now when I hang out, and how I say stuff.  

Int: Okay, so like how you act and carry yourself, in more of an adult way? 

J: Yeah, and when you’re a kid you don’t know; you don’t realise what you’re doing. You just do anything.  

Int: Yeah, you don’t have any responsibility, kind of, so you can do what you want? 

J: Yeah, an adult has absolutely no limits, but as a kid there’s limits, like going out, being back by that time. 

Int: And, you can only go certain places, that makes sense. Yeah, no, I absolutely agree with you on that, and I guess, is 

there anything else you want to say along those lines, like with your experiences with like-- 

J: With my experiences, like being a kid, like it’s really weird growing up ‘cause like I didn’t know what to do, and as I 

have a disability it’s really weird growing up with a disability ‘cause like it’s different. It just feels just awkward, but I 
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just get used to it because I’m not the only one out there, out here ‘cause I have a friend who has it, but you can’t 

really notice it.  

Int: No that’s really good, I think. Feeling a sense of normalcy, but I guess nobody really is fully normal, you know. It’s 

quite nice to see 

J: Yeah, there really isn’t normal in the world, ‘cause it’s…I don’t know.  

Int: Yeah, everybody has something going on, right? 

J: There’s like that one thing that’s different.  

Int: Yeah, I think that’s a good thing. It’d be really boring if we were all like the same. It’ d be no good. Is there 

anything else you want to add to what we’ve talked about?  

J: No, not really 

Int: Okay, cool. That’s all I really had to ask you. Thank you so much for talking to me, I really appreciate it! 

 

 


